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pilotings and carefully evaluated for con ten t , g^rade 
appropriateness, arjd pupil effectiveness, ' 

Because this is a values based curriculum attempting to 
effect attitude and behavioral changes in pupils regarding 
decisions important to youth, the Pattern •of'.-Heal thf ul 
Living staff does not recommend the use qf these guides 
without the requisite teacher preparation. Affective 
teaching skills and attitudes are impera t-l-v'e if the results 
the project obtained from piloting can 'be expected from 
ot'hers who use the material. 

4 

The staff recommends the$e materials not be used^' cla i 1 y 
but rather spaced to cover a semester of time. Materials 

♦ - 

are available for grades kindergarten through , eight . 

The focusing goal rO^f a va 1 ues-based xurri cul um is th^ 
development in children of a positive sel'f-image. This 
will set the pattern for utilization of decision making 
processes wh^T'Cvh are necessary in a democratic society: , ^tf 
this is kept in mind and teachers /are properly trained, we 
will have taken one further step ih humanizing educa.ti on', A; 
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P-RLFACE *. 



t / Rati onal e . 



\ 

i 



Harris-Xouh-ty "DepaHtment of Education tonceji^tual ized "p/atterns 
of|Heal thf.uT Livijng*" curriculuifi desirgn. undtif¥ the fonowing 



emi se^s : • 

Be.lief i n i th^ ^u,prenfe worth ar\d individuality of 4'ach 

l.V Belief thf.a.t each person should bp aibed by educatlona 
) institutions i.n att4-ining hi s potential as' 4 humai be 



Belief tii^at each person should^ aided by educat 



/ \' insti'tuWans for effective parts^ipatf oni i n. a demlocratic 



1 



soci etyi 



) 



f 



boi ncj 
onal 



wan tSJ 



Bel^ief /that each persQn can bec|me tne' per5;on hef^ 
tb be and function^ more ef f ec ti ^ely 'iW'^ fi^ee socijety^i'f 
he is helped to deV'felop a person'^al ra/tio^nal \tal ue Isys tern. 

Belief that one" of t^te importa^nt ' f unc tip'ns VoV a school in 
a free .siociety is.to^elp puptjl^ ^feyelop aftd/clafify a^ \ 

personal bel ief sjf.stem.^ ^s^^L../- . } ^ ..J ' J 

' ' ' ' " ^ ^ ^ ' i \ ' 11 • 

B.e;lie,f in a value.-'basfed educatiffrr progr/^m as the e'f fttrc/t1 \'e 



means of 1 as^i sting pitpjls into 
thinking l-' '*sel jfi.acti^'al izing" 



.6od.l s' 



f* The following broad goa>s v/ere ide^n^ti^fied' in 



be'cbrni ng^V^ "|r3 ti oria 1 
i ndi ri dual 



progran\>as 



facilitate the ul tima^te^him of th^ . 
the proposal to the' texas^iCommi ssfon on Al^coh( 
ultimate aim will be : to ' h'a ve an 6n\going pr^graM which cam 
be. of fered to organizations throughout the.; st^fte^ a pro^r^^.m 



fder to 
iutliried in 
,ism: ."The 



HI. 



•/■ .which produces individual's with t'h,f ability tp maike re s pbh $ i tj f e 

; ^judgments -on the.ir lifestyle." * \ ^ r, ; - I-J v.. 



The prl^ramV atterrip^ed the' foVlowin.^V ^ ^r:. ^ 

Assist pupils in. the ^devel opjnent &f a more^ positive " ^^f 
self-concept which he|ps i ndjvi dual s achieve a more 
rewtrdi ng , enr i ched l|jfe. '| ' ' . 




0' 



■r\' 

% ) 



/ ; 

i : 



i'2. As si 



St. pupiKs in the development/ of .rational*' thi/iking 
processes rfetes,sary to effective' functioning in;?ff firee" 
society. , ^ ^ \ ' a ^ 



'3. . _As.s j sl_in_th« de-vel bpment. and refiinement of inte^ and 

intra personal -^ki 1 1 s necessary for . individual and^Nroup ' 
. ' ef f ecti veness» • - . ' / , 

4- AssisJ; in helping the cl{i 1 d-^unders tand the values lof the 
society in which he livies and participate effecti\tGly in 
that society.' >-'.,- ' • 



Assist in 'C^v.el opin^nt of a persohal and soc ve-tal \a1 ue 
system, which involves: - ' \ ^ x 




y 




^ A. Understanding how a value <;ystem 

' B» Appreciation*, of valiie systems| op'erat.i 
; etK|[^ic society. ^. \, ^ \ 
;C./ Eipe^ri ences.o n exanif^at|iori of v'al 

a^d sacietaV ' i- '^ 
p. E)iperience5^'in resolution .^f J^^e y^nflHt 
val ue , clar^ff icatjpn both p(j " ' ' ' 



per^sona 1 

t and ..' 
naj .and societal . ' , 



:;eric 



4 



4' 



Vfi" 
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KINDJ^RGARTEN RATIONALE 



This series of lessons'has been prepared on the premise 
that building patterns of healtjifuT living at an early. age 
; is essential for y.oung children if we want feff^m to beeiDOie 
^/healthy, ha,ppy^-ddul ts . Piaget has shown-- us rlt-fi^'t ea'ch rfTenta 1 
>,tjChema; is*bui)>t upon*the one previous to ift.and without^ 
^ adequate, early .schemas, the later ones 'can'^become warped >. ^ 
ajfd twisted. Me.also know 1:hat- we .cannot know without ..feel ing , * 
a.nd ^e cannot. have kjiowledgfe >/i thou^"^ elnotionS-. . 



thVt 



Bannie pruden- has said that the. body and '^th^ mind are - 
-\one, and they affect each -other. Gwen, Verdon of the New* . 
^Jersey Physical Edi^ca-tion Department 'concurred., /"What yoju . * 
think, activates the muscles of Ufe body, thus you can pragram 
the- exercise 0/ the body, she sa-id. . . • 

<Q 1 ' ^ 
'With th'ese'^thou'ghts 1 n mind, -it would seem 'f^as ibl e 
a child who is aware "of himseH, his bddy. and his emotians., 
thefr functions ^Mi^ow to control them, shou 1 d be .abl e .' \ 
to par t i c i pa te. tn "^a 1 thf ul living and decision^making that 
will, enable him to l\ive $ucces*sf u 1 1 y in oar* society. 

Drugs are an integral part of our .culture and have been 
with us for thousands^ of yearsC We use* drugs :0 h^lp ujs^ and 
to 'bar^ii' us; Children should understand this. - We take 'drugs' 
to kill germs in our body, but dp we need to .take , them to 
-stimulate -our emotions and mak-e U5 ha-ppy? . '^-^l' '-^ 



^^^latMtion expert; Jean " Mayer of 
year preschoolers watch an average 



Harvard ^says. that eVery 
of 5,000* food ad's. on TV. 



Most of these'ads deal With snack^, soda pog^ and sugar*, 
saturated- cereal s . 
a chi 1 d may come to 
be^t for him; hence, by the,J:1me he 
best' n\tri tion program may not help 



With all this, condi tioni,nsf,\Mayer believe§^ 
think that what tastes swe^etest ma.y?: be 

get^ to stTbool eveh^'the 



teachers , a re 



We , as 

that, when'used indiscreetly, 
on. the human bQdy 



aware that alcohol fs a -chemical 
can have di sas'trous affects 



.•'It is "the be.lief of thi s .^wr^Jter that if..S child ^experiences 
grat j f ic^atipn from health.ful 1 i vl ng t^ecause he understands 
l^ims^el f a-nd his emoti'ons..4nd can make decisions whic^ .keep-^ 
him "out of unliap^y ^itu'ations , |ie will not become 
to stimul.arfts f or sa t i sf acti on of his needs when 
a .youth, i n our society. • 



.add/ict^d 
he becom,e$ 



V"" o .-• 
.ERIC"— 



JU 



IS'' 



. XV 



I't J s_ po s s T blje^. to "cry " 'iiiBS-elf iicJc-, "eat" ^nesel-f 
sick and "drink" onself sick. If one is happy, these 
substitutes are u.nneCes sary . - • 

^vid McDord said 

I see myself in a mirror -.the outside me f rom ^ 
head to toe; all p^ts of me that move;" my color 
of skin, of hairi .The inside me is to learn 
about: -observe the running red b-lood'on- my cut 
finger; feel my two lungs expand with air; hear 
how my heart thump-thumps when I climb like a 
mountain goat; suffer with, measles, mumps", poison 
' ivy, 'a fiery, sore thrqat. I see, hear, smell, 
taste, touch as I cfioose. >! command"or hail every 
part ofjme from my brain. I'm' t^e ship thafi sail 




A NOTE TO TEACHEj^S 



This program' has. been piloted and 
evaluated by many teachers. One of 
the comments made most often by the 
teachers was. that they did not have 
enough time to complete all activities 
for each lesson in one day. *Please 
ta^elAS much time as you need for a 
lessan. Study your materi al , in ad- 
vance, make carefiTl, plans and proceed. 
Gaod. luck: 



.Juanita Bridges 



UNIT K . ' « ' ;^ 



- SIGHT - 



Note to Teacher : The record "Ref lect^jons'* by Vicki Carr 
can be used as a Theme Song throughout this^ program. You . 
miy use i.t each day when you are rea^dy to call the children 
together to study this curriculum, ' . ^ . 

Purpose : * - ' 

' , f ' 

To emphasizje that "sight" has an affect on the fitness and 
wel^b-eing of fhe pup'i-K ' . ;v 

' Concept : 

Sig|?t • emotions - fitness - dependence'- learning 



frer^qui si tes : 
None 



Termtn^l Ofa jecttve r ■ ; ; • \ . 

'Pupil will dentonstrate dur>ng the week an act which\he 
^believes illustrates how sight affects hjs emotions and 
his body fitness. * • ' \ 

• ' Enabling Objective : © . 
\. ' • • 
1. Pup-il .wilt .di'scuss how "being- able to see" affects 
, ^ him "and his 1.1 f^. 

Pupil Will describe how he th.ink*s it would be to 
# ^ ^ • , be bl ind. / • r. . ' 

. Learninxj Experi ences :> / S 

1, Read poem and ask questions: » ' • , . ' 

*. . . . ^ ' 

, • I look at my face and what do I see? 

' * ' ' I see t¥/g^yes lookjng at me. * 

Eyel)roWs above and . eyel ashes >el ow, \ 
; • ^ -';^(r keep th*e dust, and dirt'^^from my eyes 

• -.--^ while I grow, ' * ^ o * 

. • • O (Juartita Bridges),, , - 

r- . -^-'- ■ . ' •• >^ 17 ' j\: ' " . r . > 

ERIC - . — ^ — x-a, — .^-^^ 



•A 



n 



2. Guiding Questions : 

. - - -r; - - . ... ^ 

A. Are x)ur eyes .a very i mportant , part of our body? ! 
The most important part.?. 

^' ' " . 

B. Name some ways ''good .vision helps us enjoy life. 

* 

; C. Why< do, some of us wear glasses? Could wearing 

glasses make us sad? Should it? How would you feel 
• if you' wore glasses? How do you treat others who 
wear glasses? 

D. What are Eyelids used for? (shu/tters - protectors) 

E. Should. you sit/very close to the televisipn screen? 

F. What happens when you g.et soap in^ypuc eyes? 

6. Can you. use your eyes to'get di rectic>'ft^ from other 
people? . ' ! ^ * 

^ When a.jpoliceman holds his hand up '{Teacher 
de'mx)hs-t rates STOP) what' is he telli^ng you? 

H. What sig'n-does an unjpire make that says SAFE (Teacher 
demonstrates ) ^ ^ ^ 

I. When a barfd leader raises his baton high, what does 

7 e ¥a n t t h e m u s i c'i an s t o , d o ? < t e ac h e r"'d e rq^o n s t r a t e s ) 

J. When people, salute the f'lag what does it mean? 
(Teacher demonstrates) ^ * \ ' 

k/ When people have a- frown on their face, what does 
it tell , us? (Teacher demons trates )_ 

I. StreS'S keeping sharp objects away from the eyes. 

^'M. Talk .about, why the nurse gives-eye tests. 

N. Why do we have our eyes' examined by .the doxtor? , 

ATteernati ve learni ng^ Experi.ences/Rol^ PI ayi ng : 

A. Have' Chi 1 dre^'japply. pressure to their eyes by holding. 
•.)tih,eir;'fiands"' tightly against the eyelids. Then have 
c^them jlpok atS^^a pi c ture , etc.^ (It w.iU be blurred) 
Discuss - key .ques^tions for teacher. 




D. 



/ ■ • • • 

Cover one eye - describe a picture - then use 

-holh .e,yas ippen toyl^ok^ and. -describe- it Vlhich- 

way. is best? ^Why?../ ,^ 

Have childre^j try {o find something i^n a peirtially 
darkened room -^th4n find something in a fully 
lig-hted room. In/which room were th^e objects 
easiest to find? /Why: 

Kav^^ach chiVd '/hoose a partner he trusts. Let 
the Chi 1 dren, waVk around the rootn together*'\ 
holding hands. / One child sjiuts his eyes^.and does 
not op^n them, 7 He mu s t depend on his pKr-tfner to 
take ^Irim safely afoun.d the' room. Change partners 
and repeat the/ act. 



Let' children discuss the affect it has on^-thein 
^to' be dependent on someone else* ^ * , 

(if you were blind you would have to learn to \ 
find your way around,). 



Material s 5 

Objects! to hunt 
^ Pictures to view.; 



Record:^.: *'^Pi5fTe'ct'i'on's" - Vi.cki Carr^ 
Eval uation : 



2. 



Hold a picttire' up in front of the class (get picture 
from magazi ne^,, etc . ) 

A. Ask children whft they see? Let them tell. you. 

B. Blindf:ol.d some ^pf 'the children a.nd ask them what ' ^ 

they s:fi^4 '\ /' . ^ • • ' 

* - - * * ^ ' 

Teacher shcfu-ld be able to j'udge from response of children 

how -much they - va.l ue tVeir eyes. - ' * * 

Children can d^escri b'P^ow it woul d make, them fe6l if. .'they 
could not s*ee;'- If you could not see, how would you/be- 
dependent on o.thX^s? ' ' ^ ^ 



Suggestions for Supp1ementary.f1ater.ia1s ; >r' 

Brown, Margaret Wi'se. V The" Noisy Biyok . riTustrate'd. by 
Leo.hard Weisgard: NeU-Yorkl Sco.t.t,, 193?-. A dog named 
* ""in must wear./a bllTi.dfold one 'diy because of an/ eye ' 
He mak,es a gamV-of i:denti f-y.i ng- the. sounds, fie 



19 i ^ 



Brown, Margaret Wise. The Indoor Noisy Book. Ill ustrat.e<-l 
by Leonard Wei s'gard. New York: _Scott» Tt47.. Another^ 
' story "about MiJfff in nnds fiini fpgndnng 'adayat home — 
recuperating from a* cold. MCiffin finds a c.omtort^i'bl e 
corner, closes. Jiis eyes, and ident^-frerTTTe^ounds he 
hears througho.ut the h'ouseT"(K-l ) ' \ • . * 

Ets^.-^arie Hall Talking Without Wor ds > New ^yWicCTv 
Press, 19.68. A story about nonverbal communication accompan 
by illustrations of such methods, as waving, hugging, and 
i n t i n g . 1 ) * . " ? 





_ ' 2.0 



UNIT K 



4 



LESSON 2. r.LISfENjNG FOR LEAR NING ' 
Purpose : - ^^^ 

To emohasize the importance of "lis.tening" for"S<arning. 
« 

Concept: ; ^ ' • 

4 

Listening - Brain - Thinking Learning 

Pre-requi s i te : 
None 

* 

Termi nal Ob jec ti vg : 

Pupil w.i 1 demonstrate* during the week the effect "listening" 
has upon his ability'to learn. 

Enabling Objective : , . ' ^ 

" 1. Pupfrwill listen to the story ^Hoppy tells aha explain/ ' 
how he uses hfs ears and his bra'in^for thinking,* 

2. Pupil wll demonstrate how to clean and care for the ears, 

J # 

Learning Experiences : 

\ K- Children 1 isten to Hoppy tell a story and .d<jicusS' 
what happened. 



c 



Hoppy: "HeTlo toys and giVl s . " I have . A .poem to go 
with th^ one you^"bfeard yesterday. 

"I look into, the mirror 
and.!what do I see?^ 
»» ■ » • • 

I see two ears , * . 

• To catch .the sound . ^ 
That comes* from aLV around . -^-v 

'The tunnels 4n my* ears ^ . 

. take' the, sound to my head^ ^ " , 

Whether I 'itJ up or i n bed . , ^ 

.» * " (Juajrtfta Bridges) , 

■ - • , / « - » 



The world is filled with sounds-. There are all 
-|Gtn-ds wd";s'o me times fhey all come thVoiigh I'he " 
tunnels<in your ears at .ance-^- You have tofuse 
your brain to pick -out the sounds you need! That 
means you must 1 is ten . Then when your brah'n picks 
out the sounds you need, that means you arfe- thinking 



You 



You 
You 



listen to things that interest you 

- Peopl e -"tal ki ng 

- TV programs ' 

- Sounds that give you a warm feeling 

- TaVking on the telephone 

- Warnings - "Be Careful'^ 

- Instructions.!- on how to play 

- Orders from iVown-ufis "sit o.n 
are thinking/When you do all of 
must take js^re of your ears all 



Questions 



1 



2 
3 
4 
5 




purr i ng ) 



Do you listen like /floppy suggested? Can.iyou 
think of other w^s you listen? Otherj th^lngs 
you 1 isten to?/^ • - . 

Do some sounjdi^make you sad? : i 
Do some sounds frighten you? • ' 

Does a kfud noise hurt your ears? Soft ftjuiic? 
Does jar co}d affect your hearing? How? 



Rol e^rl ayi ng : - ' 

/T. Lay out -a wash cloth, kleenex, pencil, baboy 
pin, paper clip, wooden match, stick, cue tip,, 
and other things you might, *th1nk of . Let children 
di scuss. which ones are okay to use to clean the 
. cars . , ' 



Talk -abtrot - wax collects in_ the ears • . 

Have children hold- their hands over their ears - 
teacher givesdlrections softly - Discus-s 
- Does it affect your learning when you cannot hea.r?. 
'-..If you Could n'ot hear, what other (sehsej .(seeing) 
way could you use far learning? 

Take, children, outside • listen -Apick- out. certain 
sounds - is it easy tQ distihgu/sh <jounds? — — 



B-e sure to stress - .it^is a higher level th.inking pro- 
cess when .the child, has to* choose one of ma-ny . sounds ♦ 
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Read the follov(^ing poem to 'children and let them 
diswss how they **1 isten" with their eyes even thouglv 
they are not deaf, 

I'.can hear, but sometimes I use 
my* eyes to listen." Deaf people 
alw'ay$\r"l isten" wi th their eyes. 
They learn to dse their h^nds/ and 
fingers to make s*ig,ns that spell - , 
: words. They "speak" with .their 
h^ands and see what others say^. * 



About Me, Chil dcrat$^.~Jhe How a.nd Why Library . 
Volume 14\ Field Enterprises Education Corporation 
•1 972 . Chicago v ^ 



Eval uation : ; ... / - . 

Teacher will &pt€rmiue how welT the child understands 
/using his^eerfs and brain - thinking"-^ b^ th-e ch'ilcf's 
response ta^uest-ions^. " > , . s 

2. Pupil wi-11 deftion$trate how to care for his ears by 
drawi ng , a picture of - object chosen. • 

Que-tip^, Kl e^epex^, penc i1 , paper clip, bobby pin, wooden 

match stick^ Vash' cl oth , (others if desired) . 

Hoppy puppet (See appendix for pattern) ^ . 

Suggestions for Supplementary MaterijiLs : 

Grifalconi, Ann Gi tv. Rhvthms ^ New York: Bobbs-Herri 1 1 , 
1 965. On an afternoon in the ci ty / several ^Ne'gro boys* \ 
become aware -of t:he^ /sounds of yhe'city.^ They listen and. 
then reproduce the '^sounds'^on obj-ects they f.ind in a^o alley. 
(.Kr3) ' , ^ . • ' f > ^ 



To emphasize the importance. "c.Teanl i ness" has to,;,aji" dveral 1 
feeling ofl\(^l being. • , , • 

Concept :• * 

,CleanVi ness >, * 

Ternnnal Objec-ti ve : * ' 

Pupil will perform durifig the* wee^/a^Nact which he b.elieves 
demonstrates h>s u^nd-e^^standing of cleanliness. • -^ 

Enabling Objective : 

1; Pupil will listen to Hoppy's story abau.t keepi ng e4.®an . 

E.a.ch_p».u:^ii Jw^iA^Lex^nJ^W-n^Aow^h^e—^^ 

>ody clean. ^ - . 

2. Pupils, in groups of four, after close ana"lysi.s Of the 
two ep.isodes', will decide if they agree with the need for 
keepihg' clean; if thay do not agree, they will propose 
an al terna^ti ve. / 

Learning. Experiences : . • ^ 

Teacher uses ^*Hopp'y'" to tell th« foil owiog Story: X 

"Hoppy": Hello, boys and girls. Toda^ I .want' to talk to 
you about keeping your body clea*n. - , « ^,.' 

^ / ' . "* * ' ' 

First, I wan^t to tell you some thi nasi*j;bout .the iskin that 
^ covers your, body. Your -skVn protects -you . If- you cut or 
•scratch yourself,* wha t hai/pens ? . 

Children:, (it bl eads ) ^oes ' the' cut pi ace stay there \(ehi 1 dren 
"no, it gets well:) Ok^^,, that is one w^y your skin protects 
• yoi^f body.. * * * ^ 



X t 



Your skin has tiny hoi es ijtK^t , and they are cXjled pores 
When you get hot,^ drop^..-trr sweat qomes through pores, 
As- the-sweat driesj;>H^ you feeT cool. 

' * " / ^ 

Th^n, if you ane co^ld, the pores close- up, and no swVat 
comes out. If you stay cold, yoa shiver. Shi veri'ngXi s caiH'ed 
by tiny muscles moving 1n,^ur skin to help warm you . >>f 

So, your skin ^i's .a protector for your body arid you need to ^ 
care for it^ Jh^nk about that. ' < ' ^ 



■ Gui ding Questi o.ns" f or the teacher to as*k ; 

/ 
1 . 



2. 
3. 
4. 
5. 

6. 

7. 

8. 

9. 



If you let dlr^ and germs- col 1 ect on yoyr skin, what will 
happen to yoci? ^ , 

Whafis tJ\e best wa:^ to keep your skin clean? (Take a bath -etc.) 

How often should you take a bath? ^ ^ , . 

If you don't have a bath tub, how can you get clean? 



wffat about your hair, do yoif need to keep it clean? 
need a haircut everyd&y? (No) 



Do. you 

' ^ft ■ 

Whjyj your fingernails get tpo' long what happens? (J^irt J^ajfid 
germs gel under them). ^ t 

What can you* do to keep your fingernails neat an'd clean? 
(Get your mother to cut them and wash your hands).; J 

When you are dirty, does^ it make you feel bad? ^Embarrassed? 
Sdd?/Why? ' . s ^ 

*. ' ' ' 

It, your clothes and your body were^dirty all the time, would 
other children play , with you? llfiy? 



10. If^you were dirty, afl the time, would your skin be healthy? 
11 ! Would }^ be healthy? ' - . 

1^. If. your hands >arev,dlrty and have germs on them and you handle 
the^,food you^eat, whfit happjens? 



Teacher will use ^the two .tppth puppets to i 1 1 ust;rat'e( a well arid sick 
tooth- (Darken a spot, on one\poth to show tiecay. ). Ask^the following 
- questi ons : * ' , 

Guidlfta Questions .for the TeacKer to As,k : > 

1: i- Do you trush your 'teeth every day? ^ . 

1?^^-^ ^ 2. rfcw: many times? ^ ' ^ • ' ^\-/\ . \ 



^„J.3,,. Do you brush them correciljy? 



4'. Have you ever used dental floss?* > 

5. - If you do not keep your teeth clean, what happens? \.(They' 
decay > youV breath smells bad.) ^ ^ . ^ . 

6. If someone smi le^TlpETyou knd their teeth were dirty, what 
would ^ou think? 

7. How does your mouth taste or feel] when you^^ta^h are dirty? 

Eval uation r- \ ^ ^ ' ^ 

- 1. Let chi Idrenvpxepare (cut and- coltfr) "good health" pup,pet 
(clean side and7dirty side)\ ' \ - 




Let'^thj.l^iren lai/ke up a story about'* bping clean or dirty. 



2V Let chi Idren ojse. the "good health" pug.pet, to put on a 
\ ^ puppet 'Show* , * > 



(Row children respond in activitvft^ 1 anjd",! will be an evaluation.) 

3. ' Let ea,ch Child make a helathy and sick .toottf' to show that 

/fifey know the" need fpr^ brushi ng~^thei r t-eeth .. (S&erawen'd tx ' 
for pattern) / \ 

« ' ■J' ' , ' . . . ■ 

(Teacher - encourage chi ldT4:oUxr-i::iol or decay or a .cavity ^ 
, * on the sick tooth ^whe^^tliay^ ma k it. You may want to' 
- question the chll d'r*§ji ab*Qut what makes a tooth become 
w ^. sti;Jc_in order io gul^e, their decision in color-ing decay 
/ > pr a caPvity on the sick tooth.) 

(A higher lev^l^ of tminking would be observed^if a'child, 
mad^ a third pupp6t/- "Old Man Decay") . ' . ' ' - 

4. When. the childr.en divide into groups of four, they qan do. 
a puppet; show using the puppets, they have made.. T|iisjs ; 
another evalaatfoo ' - . - ' , * . ... 

Matgri al s : '^.^^ . , - -/^-"^ 

, "Clean" and ."Dirty" puppets ^See app.endix' f'or pattern) _ \ 

T4)o,th puppet patterns (Se-e^app-endi x for pattern) , 
Dental Fl OSS'- - - . ■ . * ^ - " 

Hoppy pupi>et ':(See appendi/ for 'pattern) , ^ 



Suggestio ns -ftfr- Sutiplenientar-y Ha.ti^rUI^ : . . . 

. T '■ — ^ — ' . 
. Fr€enian=,.,Don. M££ To£. -Hew York; Viking Press^ \1955. A 
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*or-v^O"fral:es- to- haVe .:h-1i^^ f cut"lT^ervt^o'Th6 barber-"- 
shop. He does not arrive, until a near-sfgnted 1-ady 
mistakes" him for a 'mop, (K-1) - " - • 

« . ' . ; ■ ' ■: - ' ■ . 

Buchheimer, Naomi. Letls Go. to a Dentist. ' 11 lustrated by • 
-Ruth Van Sciver. New~Tork: Putnam, 1959.. Explains 
a dentist's work and the use of "his tools {K-Zr 



UNIT K - . : 

t ' ' c * . 

LESSONS 5 and 6 - EXER'CISE " * . 

Purpose : • ^ T 

•The pupil demonstrates tfie Importance of exercise' as a 
vital part of physical and mental fitness 



Concept : 
Exercise 



Pferequisite : 

None • ''\ ■• . . "v- _ 

LESSON 5. ' . • 

Ter^mtnal Objective : 

' ^ • • - 

Pupil wJll demonstV^,te during -the week .an act which he 

_JieJJjeyjeLS-JllJis±iiiiesi:;k 

of physical and. mental -fitness. . / * „ 



.V 



. Enaj)li-ng Objectives : \ % 

l, PupiT will explain* ha,w the accident deScribM in the story 
made Patrick feel-, and -how he, the 11sten)*r felt as , 
the story developed^. ^ - 

2.. All pupils will participate iti the ex^ercises t^ demonstrate 

unders-tanding of iirtportanre of exercise to.,jood head th. 

.- . * ^ . . . ' - " ' , ^ ' 

MateriaT^ ; . - ■ ; ■ : ■ . ^ ' ' '■ ' - , ' - r 

■ . . . ". * • - - • . 

Transp^aTetic^. of Patrick in case. (See appendix for 

transpltjesncy masters. ) ■ * ^ , 



' ^ . L"(gafnt.n'q-..Eyii-et^.enceS' ? , ^ • 

; V-^. ■ - V" right Teg. 

— ^---'^^-J^^yi<to:'-WeaT a^^ until t-t==^»uls. . The 

kiuc-;x-;r'^^:=^^^^^ ^-.-K=i3.. . ........... ... 



. -i 



cast keeps irte f rom using my >ags for- the job 
I- want,, thenj tp dp. I cannot w^-lk., skip, 3,ump, 
run, stoop, or climb. I .mu.st lie pn my back' 
or my stomach all day and all njght, 



When I have to lie around a.U day, it makes me>sad.. 

I get mad because I cannot go ou.tstd« td^'play or 

do the other thing=s I waat to do. It makes me have 
bad feel ings. • - . • . 

TJi-8 only nice thing V c&n think of is that, I- can ' ■ 
u^e my arms and hands to help me. -I am sp thankful 
far the joints- in my arms. ,Yau see, I cart use my 
arms^ to piish, pull, lift and throw. . , j 

If 1n.^ thumb was broken-, I could not even ^use my 
hands. Have you- ever tried to'^ick' up .something; 
without &en*4-ng your thum^? , '>^'. 

I will be -so happy when I am well again-. Ther,e 
is one special th.ing I.J)lan to do jevfiry day - all 

tJiel_re.sJL_o.f_roy_J_tle„ - , L .. 



,<Dp you know what it 'is? Well, .1 am gjDing* to do 
special exercise^ everyday. 

Do you know Why?>^Wause I want to be healthy and 
happy. ^ ■ ^ -. . ". • 

X . * c ■ - ' " ^ 

* " , t 

,N- ■ . . 

ttfiat" rap'petied txj P^triQk? " > ; . ' , ^ ^ * 

What is h« weat-ing? - " ' - . • ; " 

. Can he move? x . . > . - ^ 

Is he happy? 'Why? . . . v . 

What parts of his. body tan be :'m6ve? 
What are the^^^'oiTits in your arms called? (ETbpws) 
What are the joints in- ybur kneets. called? (Kneesi 
'Could you walk w-itljout joints i#; your, legs? . 

Try -ft:. r- Is ft easy? - - - . - 

C^an. you walk' -better with -'aoints? Wliy? ' i . 
If your thumb was' broken- j^.cou 14 you pitjc' up a ball? 



hgialthy. Di scuss ^ _ ' , 

demonstrate to tfFfe/cliSjS. -..-^':^^ 
"2-. Let half of the cUis. s*it 'stra^i^HlTllji^ei r 'cha.i r 
for five minutes, let the Vther half • s^amp-over 
^ for five 'minutes.. Ldf children tal k about tiow' it * 
. ;• "-makes, thefti feel. .: ^' •. .. - . . - 

■'3. - &o re 1 aoChra-jgames , - exercising \ames, "and discxiTsthem. 
4. ttave students sit with feert -folded under them forV 

■five minutes - then wiilk around ffve minutes. Discuss . 
' the di f ference . , • 

5: Have students grip. hands tightly. and count to ten, then 
move fingers. Discuss the feelings. 

^€ val uati ori : ^\ ' , 



1. Each pupil must describe/demonstrate hi s act of proper^, 
exercise to the class. • ; . * 

2. If the act vfts not* wi tnessed by members of the class, 
pupil must give the reaction' of at least two people who 
did observe the act. 

3. Pup^il must explain. his feeling during and after - 
. commitment^ of .the act. ' • 

4. .How does body benefit after each exercise*. * 

(tvaluatiorf r^^^y'^ake place privately if pupils prefer not to 
dis4:-u^ss it opeVlyJL) 



^Suggestions for Supplementary ^1aterials : » 

BoKen,- Helen. Do you Hove As^ T Do? Eau'Claire, Wisconsin: 
Hale^Nl963. Desfcribes many ways our bodies move; such as 
slowly yN^adly , quickly, or' happily. Also included is an 
observatiiNJ of movijinents in the. world outside our bodies-, 
such as drifting o*f clouds and the waving of- flags.. {K-2) 

* \ 

LESSON € 



Learning E/perience : 
Pupf 1341^111 participate in the"^l lowing exercises: 



(For the tea<:he.r • Gwen- Verdon, New J^ersey Physical 

-^^ii^^'tivn-Qeparrtm^nt—'S'ay^^ - - - 

a. thinking cictivateS the muscles, and 

'b\. The head can be prograoimed 'for exercise, 

^ An example is gMven below: . - ^ . 

Left Arm . . - - . Right Arm ■ 

up ■ I ' .^^ up • 

down ' ' * ^ . out 



.4' 



^ ■ .. . . . ■ . 

up • ' down 

down .up • x^' 



4- 



■ - ■ . 

up J I ; - - y out 



O 



down " ^ . ^ (iown 



These tw.o patterns are in prjogress.Bt once . Begi n t he- 
left arm first, become accustomed to it - th.en include 
the right arm.; Great! ** 



note iQ Teacher: Research shows^that chi 1 dr^n * s men ta 1 
perfprmance is' much grea ter f ol 1 owi ng- phys ica 1 ej<ercise. 
Exercise improves the circulation^ an^d sends oxygen to \^ 
the brain. - ^ ^ - * ' 

Running' in Place . * - . " 

* • * ♦ i ' . ' - 

Purposis: ^To. improve the action of. heart, lungs, ^and 
'\' ci rcul a ti'dn • . To br.ui l.d endurance., rel ie^'e ' ^ 

' ■ tensTbn, use pent up enfergi€^s>^,and relax. 
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Rja^ in place to 16 counts , " . ^ ' 

Run with toes turned in for 8 counts 

r~* Ptain run igiiTi*-f<rr ' : ^ — ; 

Run with toes turned out for 8 ' ^ ^ . • 

Plain run for~4-6— ^ — * ^ - ' * 

Apart-together jump for 8 * , * ^''* 

Run again for 16 ' » 

SciS:Sors jump for 8 - 
Run for 16 ' 
Side-to-side" jump for 8 
Plain run for 16 

• • 

.06 not start with/all the above, b^u^'t with a little at a ' 
time. It may take a few minutes for your class to quiet . 
down after so much effort, but when they do, you will have 
thei r attention . , 



Waist Twist . .Straight ^ • "N, ' 

Purpose: Ttijincrease flexibility of -torso, relieve 
tfensi.on in back muscles, a,nd to slim waist • 
and midriff. 

Stand'with feet ^part, elbows bent a t .s^houlder level. 
Twist right and l^ft, letting the elbows lead in 
pulling upper body around'r Try to keep hips still.* 
Start with 10 and work .up to 50. ■ ^ . ' 



Exercise- for .the Teacher ' ' 

<« . — — 

Deep Knee Bends . ^ ' " . 

.Purpose:, To . strengthen knee joints and jquads^w 

To slim thighs. ' * ^ . . ^ 

Whatever you do not use, you lose. It woulti be criminal 
to cause stiff knees' through lack of use. Weak knees 
arid contact sporty cause knee 'injuries; not knee beni^s. 

Stand with feet and 'knees tb'gether. On count, of one, rise 
to t-oes and' extend arms for balance'. On two., bend ,knees 
fully^ on three, rise to toes. On four, lower to heels 
and drop arms. ' Start with' four a'nd work up to ten. 

If yqu'cairnot do this exerci se. wi th ea^e, hold ohto a table, 
desk*lor doorknob. Make a- practice of . doing five^when you 
wash iyour hands. By tying an exferci se - to a habit, you are 
assur^ed of a co^hstant yorkout. * * . 



Haterials. : > 

' • • • 

'^-P-nfrs«hoo1- -Physical Fitness", t-feCrffne"- H'eTord- 
Evaluation; 



;1. Each pupil must demonstrate his act of proper exercise' 
to . tfie class . ^ . ' . ^ . . 

2. Pupil must explain *its feeling during and 'after commitment 
of the physical exercises 

Pup-il will describe how' his body benef i ts -f rom the physical 
exerci ses . . . ' 

Suqg^estio'ns for Supplementary Materials : . 

Bentiyu William G./ Learning to Hove anld Movi ng to Learn, ' 
New YQ\k: Citation Press, 197o. 

The exer'fcises in this boof: may . be substituted 
for any oV the activi ties given in the lesson. 
They may^a\lso be used as suppl ementary acti vi tf es . *' 
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Learning CI inic - J.B. Lippiacott Company. 



Re-adiness fp 
Pricer $28.5' 

A kit providin^v a sequential ly prganized perceptual-motor 
skills program ^r kindergarten on- first grade children- 
It is divided into foiir main sensory areas: 1) Body Motor 
(Levels 1 and 2),\2) Visua4-Motor Perception, 3) Auditory , 
Perception and '4) NVerb^lrCommunication for each area. It ' ^: 
ai so Includes the Hoi lowing componen'ts : / 6 plastic pages «. 
to provide i.ndividuJil practi ce .before" marki ng directly in 
'^the workbook; 2 sets\of matchi ng-c^ards , 8 performa,nce charts, 
and an annotated teac>her*s edition which includes performaiJc6 
objectives for the pup^il, teachers objectives and teaching 
directions. 



Purpose : 

To. emphasize the importance 'diet" has on physical fitness. 
(Note to Teacher - Use the word that means nutritious food 
to your class. You may introduce this lesson by using Dairy 
Council poster - Eat the .1 -2-3-4 Way . ) j 

Concept : ' , . . 

» 

. Diet for heal th * ^ 



Prerequisi te : 

Discrimination of the four , basic food groups. This will be 
an introduction to the basic food groups. 



Termi nal Obj ect i ve : ' ^ 

Pupil will, Tn a discussion on food, voluntarily relate an 
experfence which he belie^^s represents eating the proper 
food for health and physical f.itness. _ ^ 

Enabl ing Objective : • ; 

1,. Pupil will^ explain 'how "stomach", the stor.y character, 
felt and how-he, the listener, felt as the story 
develo.ped. 

2. .Pupils will decide if "all sweets and snacks" really do 
make you sick. If they agree to this, they will offer 
ideas about the kinds of , foods- chil dren should eat. 

Learning Experiences ; C: 

1. Pupils, will listen to what the story "stomactuy has to* 
offer, and discuss their feelings fol 1 owi ng . the ^epi sode . 
(Teachisr: /You 4nay want to put this stoxy on tape'^^ you 
w J 1 1 be free to concent rate on cjj^he puppet.) 

(Puppet stomach tells the stocyj 

"Children, this is a pretend' story. My name is Stomach- 
> and I am inside your bpdy. I have a problem and I want 
to talk >td you aboui it. • i. . 

- I ' < ' ' • 34 ' ' > . 
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"It is my job' to take the food you send 4ovfn to me, 
digest it, and ^ive it to your body to help it grow, 
.keep you warm, and make it run -smoothly • " . - / ^ 

"These are the 'kinds of foods I need: Meat, cheese, 
milk, eggs , breads , cereal , fru its, and vegetabl es,, 
I can take some sweets and some snacks, but when you 
send me only sweets and snacks, you make' me sick," 

"Making me, and yourself feel ill is the problem I 

need to talk to you about." ^ . O 

"You can help me ru'n your body smoothly if you watch 
what you eat every day." * 

■* , ^ 

Questions for Stomach Story: / 

A. What kind of a story is this? 

-B- Can a stomach reaHy talk?., 

> 

C. Does the food you eat make you sfck sometimes? 

D. If you have ever been sick from eating food, tell 
us about it. - 

E. Do we need to eat certain kinds of food .each day? 

F. Does all of the food you eat each day make you 

„^ ^heal^thy-?^- ^ ^ ^™ : 

(Teacher: These are not all of-^t>ie questions' you can 

ask. You . may think of some , you 'vy ^h^ to use, or the 

trend of the conversation with* tne children may suggest 

others, ) • ^ - ' 

• • • * 

Pupils may cut out pictures, bring pictures from home, 
or draw pictures of food /a*nd properly place them on a 
char^t, "good health" pdste-r, a "healthy tree^^ bull eti p 
board, or'other form,, of di^i)l ay showing which of the 
1-2-3-4 group they represent. If there are children 
who are not yet able to understand the' concept of ' /. 
the 1-2-3*4' way, do not discounage shewing nutritional ^ 
foods appropriate for* eating. _^ 

(Teacher: U.s^e Dairy Council Eat t he 1-2-3-4 Way . 
You may want/n'eed to use this 1 esson more than once.) 

Teacher amd students can have a "tasting party" of 
ap^jopriate shacks • , • , ^ ^ 

Us.e, the story, of Peter Rabbit. Jalk abqal Peter going 
td^Mr* MacGregor * s' garden and eating more than he should, 

h:TS:;'gettin^9 sM cic- and ,ha^^^^ to take medi\c;tne when he got. 



. .EYdl uation . 

Teacher- may choose only one of the following activities'. 

1* Pupil j^ill. glue pictures of a .balanced meal- on a plate 
• to illustrate that h^^is aware of the appropriate foods 
to eat. (Some pupils'^may be aware of the appropriate' 
food to eat but their family does not supply it. 
This would be an- interesting study.) * . , 

2-. Pupil wilTuse the Evaluation sheet and underline all 
of the foods' that he could eat for ^breakfast. v 

3. Teacher may show pictures of /the basic food groups for 
children to identify. \ ' ^ 

(Teacher :,'UYou may have children who eat foods that are 
nutritious tha^t are not shcfwn on the >Dairy Council 1-2-3-4 
Way. Do not criticize the child for Sating wnat he has, 
encourage him to include the 1-2-3-4 Way food in his diet 
along with what he has.-- ' ' . 



Material s 



Puppe^t {See appendix* for pattern) , 
Pictures of" food 

Paper. plates ^ ' • 

Evaluation sheets (See appendix for master) 

Suggestons for Supplementary Materials : 

THE HUMAN BODY, Finding Out With Your Senses "by Seymour SimonQ 
illustrated by Emi ly Mc Cully. . ' 

Simple! ejcperieimnts for primary-graders to try out and learn 
about di.fferent aspects of their senses; a "Let ' s-Try-It-Out 
book. 

HcGraw-llill Book' Company, Inc.' 
Webster IUTtts ion 

'8301 Ambassador Row * . * . ' 

Dallas, \Texas ^75247 ($4.72)- >^ ^ U 

Hayes', Olive V. R.N? The True" Book of Health . II 1 ustrated- by 
Mary Gehk Chica^' Childrens Press. 1954. Re'lat-e.s good 
health td proper food-s^sl eep , exercise, and health care. . K-J-J 

Leaf. MunVo. tieal th . Can BTVv^n . N€W York: Lippincatt. 1-.943.' 
Hurtfbrous bartoons i 1 1 ustVate princi pi es of health. IK-JJ. . /. 



UNIT K . • , • 

LESSON 8 - MEO.ICINE- - CHEMICALS/DRUGS 
Purpose : , • . 



To emphasize the, importance "Medicine" .and other household* 
liquids have. on healthful living. ' . \ 

f • , T , 

Concept : ' k - • 

Medicine - chemi cal s7drug^ 

Prerequisi te : 



^ 'None 



Terminal Objective : 

Pupil wi 1 1. demonstrate, by giying personal experiences 
concerning Five Rights of Medicine* that he is, aware of the * 
importance-medicine has for healthful living. 

Enabling Objective's : - , ^ 

'l . "Pupil will rejsict to questions posed b^, Hoppy in Potpourri 

2.-*, PupilSiWill be able to properly match the "Five Rights of 
. Medicine" when shown pixtures illustrating these rights... 

^ Lea^rni ng Experi ehce : : ^ . . ' - 

Hoppy will ask questions and let children react to the story, 
"Potpourr.i . " . / - ^ 



POTPOURRI 



HOPPY: 



CHILDREN 
HDPPY: 



CH-ILDREN: 

" HOPPY: . 

V . .CHTLpREN.: 

V ' - HOPP-^Y:, 
' ' CHiLOREN.J 

,. 1 ■HOPP'Y:-v - 
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^^^Y'tr I H|^ye ^*T)eW viord. for you to learn, 

"^ji^^ourri J a French word which meaas many ..y We ~ 
^ .^^^ discuss mafty t hi jigs today'. 

fmi^irst iKi,ng we are' going to talk' a bout. is 
m/W?;- You do drink .Milk? 



React ( Yes ) , , , 

Most thil^dren do drink milk and eat milk products 
whieb helps our body stay healthy. Cheese, ice, 
cream, majted milk - all of these are milk 
products. ^ We have talked about milk products 
before, bu.t I ' am tal king^.about them again today 
because milk has 'ca Vct,um' in it. (Teacher ^may want 
to explain the functjon/of calcium to " the; bo(iy .) 

Our body *u.ses milk to make our teeth ^heal thy and ' 
our bones' s trong . . a 

Next >^ let '^s talk about waiter. -You need to.-, . • • 
drink water every day. Your body has to .have/ 
water f or Tour'to^^li vi^ and^be^ hea -Do -you- - ;^ 

drink water every day? • . ^ 

React. (Yes) 
(Stress. 8 gUsses)* 

Then', we want to talk about fruit juice: Can 
you name several kinds*of fruit julce you drink? 

React (Apple, grape, pineapple, tomato^!, orange, 
lemonade, gra.pef rui t;" cranberry, etc.) 

Is {ruit .juice hej pful to your' body? ^ - ' ' ; 

Reac't (yes ) . , . • / • 

Fruit juice has Vitamin C. (A day -wi tho'at orange ; \- 
.ju:ice is like a da:y ,wi thou t sunshine.: ; Teachers 
rrray want to. explain Vitarnin-O ^ , 

Do you take vitamins? ^ ' 

.,R-eact ' ''^ • /' ' 
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HOPPY: 
CHILPBEN: 
HOPPY: - 
CHILDREN: 
HOPPY 



CHILDREN: 

HOPPY: 
•CHILDREN:' 

HOPPY: 



Why? 

.♦, React' ( to 'be -hea-Ti 

Does your mother give, you your' vi tami ns each day?" 

• React (Str^ss' that -an adyl-.t. should give vitamins). 

Most" all of us, children' antl-'grown people, dr'ink • 
Cokes; Sprvte, Dr. ..Pepper, root" beer, and other 
soft drinks. .S-ome of-us" drink OlgT' DRINKS . 

If you drink top many soft dri-nks, will vou stay 
. healthy?. / - ' , , ; • ' . < \ ^ 

Reac4 (If. they say Y^-or W"^ stress -*loss of 
ap.petjte - harms teeth -'not ert-ough nutri t i on i n"^^ 
themO ' * 

Some adults dr i nk.cpff e'e and tea ? Do You? 

React (Stress milk is heal thy for children . Adults 
, do not 'need, much .niilK .as c^hildren since their 
/. bodies are n6t\gr-owi ng i i kfe 'the ,chi Id * s body, ) ^ 

You know y!ou never drink* any "liquid unless you 
know what it'is?_ ' ■ . / ^. * • ' - 

e t * s- t a JJc .about ^ s pme;;1%i?ciu y V j rouad^„xo~ur 
that ■wou.Vd- be harmful to you^^i f you drank t-heir 




CHILDREN;- 

•CHILO.RENr 
HdRPY:- * ^ 



React ' ^Voroxr'Windex,' liquid soap,' Drano, pipe . 
"cl-eaner- giasbline, (far lawn^rnower) etc: ' They.; 
should b*^ dible to name many . ' 

T h e s e . k i n cf s o f ■ ^'1 i q u.i d s . s ho u 1 d . . a":rWa y s B k 6:p;t on/ . 
a 'hig.h^'-s^elf or in *a cabj* nH ' out of - thiurteach of ; 
smal l, .c hi' lUre.n. ^ koZ '^^. : ^.^.j:'/;^;'-' ^ - 

Read^t (Vgree) !. ' — " - > • / 

"JSIow., we*".nee/d to thfn^k about medi c4'ne arotind y;pur 



• ;\ ^ Where ^loes your - MtheV =^keep'*in 
"c'HIi nRPfi'r :,'Rea<:t/CStres.s >ut of .'r^each of c'Mii'dren) 



CHILDREN' 

-HOPPY't ■■ ^' Do, chal'd>ren g,i\*e, eaic"!^ ,VtheF medi^c'i'ne? 

>cv^- ^e-HElDRt-Nt / 'iea-ct'-'ft'o) .' "•- * >: . . 

.•i'.- '. Whir' Noti? 



...... -v 



1v■a^^•^cH^^^b:R;E•I^:.^•■.^v^fec■t•^.,. ' v" 

AV. O L,'-'--'..- " -•■.•-'"'■/■•¥. ».*-'^' - ■ >*> 'ft.*'*' 

amimammMm '.■«fa..s. v >. i.t .. - .» .v »' M ^..> . g . ,-,. . .^^. „ ^. , „ -■,-■ „> ,..... > . .. — ri.;^ — — a- 



thes^e are soffie things I want you to remember 

special; 



NUHgER; ONE 7- 

Medicine h4s chemicals and drugs In It. When you 
are sick, |/Our mother takes you to the doctor 
and he teljls her how much and what kind of 
medicine you need to take to mak^ you well. 

Dd not let s'ome one "^ji'lse give you medicine- 
unless your mother says It Is all right (Stress 
adul t; who knows) ^ 



NUMBER two 

Never eat or drink any thing that you are not sure 
about. There are many .liquids around your house 
that have chemicals and <\rugs in them that you 
will want to make decision about before you tak'e 
them. (Stress - depision making, by the child to 
the best of his ability) 

^ - .- . ' ? "' \ 

Now,* I want to talk to you. about, the Five Rights 
of Medfcine . " T 

They are; / J „ ' 

1. The right MEDICINE (bottle) • " . 

Please hold up a medicine bottle 9nd 
stress that thts particulSr medicfjie. 
.was prescribed for you (the teacher 
by a doctor. . • . . 

2/ The right PATIENT ' . 

^ ,t::^.Remi*nd them that you would have ttf ; 
..^J..,.^Xo go to bed if you were very . sick. 

. <^ ' • • 

3: The right TIME , 

. Have a clock to show the children and ■ / ..^ 
.stress* tha.t medicine is taken, at a - ' \ 
spjecial time (every .four hours, e.g.) 

jnot:,jui5t :wheri vou Wa,nft--it. : . ^ * 

4/ The right MANNER - " - V - • 

Hold Jhe bottle in your 'hand ready for^ l , 
t ' pouring into the spoon; ^ ^ 

5; • The right'^AWo'ufc - ' - 

Ho]d up a spoon arid show |he children 
thiit medicine must be measured. . 



Eval uatign : • / , . / ' ' 

1- HOPPY: Your teaoWr is goi ng: to .show .you some pictures 
^jof JThe J^ive ffightS^ of Medicine and I want you to tell _ 
y Her WicIT p^^ture tonput ' number "one on, number two ^ .^"^ 
number th^ree j number four , and number f Ive^ ^ 

2, PuDiTs w131 individually tell of experiences which they 
beVjeve illustrates the Five Rights o-f Medicine/^'. ^ - 

(Teacher - you may' also let the chil.dren pantomime The Five 
Rights of Hedi ci ne > ) . ' ^3 

Hateri a1 s , . ^ 

* • 

*Tran.sparency-5 Rights of Medicine (See appendix for master) 
Marking penciO ' . ^ 

For Pan tomim^e^.^^ Medicine bottle " - 

Sheet for child in bed 
• Cloc'k . - , 

Spoon ' , ' 

Teacher: Be sure you' use the pantomime materials when Hoppy 

tells the' story. Yoii will impress the children more 
^ and they will .be able to relate/ to their own ' 

• expeori ences^of* taking medic'ine:- 



UNIT K . , • ^ , . • . 

LESSON. 9 ^ RESPONSIBILITY ^ 
Purpose : . . ' ' 

To emphasize that a child must make deci signs about himself 
and his body for a feeling of well being.^ 

Concept : 

Responsibi 1 ity ' ' ' 

Prerequisite :' 

Make sure, children understand "responsibil ity". 
Terminal .Objective : 

Pupils, through an illustration, will demonstrate their 
ability to make a decision regarding responsibility. 

Enabling Objective : 

v.. -Pupi-l-W4-U expla-ln^-iiow^ iifi feeJ^ /aboiit the .decxs.iojis.-jnade 

in the s-tory. Do T Have To ? . ^ ' 

2. Pupil will produce on paper a picture of his decision 
representing responsibility. - 




Lefarhing Experience : 

Note to Teacher: You should r?ad thi s "^story yourse^lf flYst 
then share it with the children and discuss it-as indicated. 
Use Swinging on a Star tape for motivation throughout this 
lesson. 
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Learning Experience ; . ' O ^ ■ 

Teacher reads the story Do I tfave To?* and gets pupil response 
as she reads. . .< ■ 



vr^:J.T3^ 



.Teacher: , MY PUPPY STAYS -UP AS l^ATE AS HE LIKES. 'l 
■ ' HAVE TO GO TO BED EARLY. . ' ■ . .a-- -, 

Teacher: . ^rfhy do you have' to go to\ed early?^. • 



PupjT Response: My body needs many. .hours oV sT eep each - ^^n-.i-.? 
' nig^ht to grow. > 

-Teacher: Does your puppy get as many hoars of 5St.>^eft (ty-- 

as you do? ' ^ , * ' 

Pupil Response: Ye^ , he can sleep afiy time during the day 

or night. • 

Teacher: MY PUPPY DOESN'T HAV£ TO GO TO SCHt)'OL / ' AND^'WE 

ALWAYS PUT AWAY HIS TOYS. ^ . 

Teatctier: Why doesn * t your *puppy ga to schooV Hke you do? 

Pupil: Response: Hevis.a dog - and going . to school Js not one 

of fhe tasks he must do,. 

Teachei : rou pick up his- toys because you are a human 

: etng and have different tasks to do. 

CyO TO SCHOOL EVERY DA7. 

Teacher. lieCb ise we are people (toman beings) and.have 

> . ; a special mintl (we make decisions for ourseiVes} 
* we go to school to get special learning. , 

•Pupil*^Re$ponse: (Children can discus-s) Teacher should jot down 

some responses she gets* , . 

Teacher: SOMETIMES I WISH I WERE A PUPPYl IF I WERE A . 

' PUPPY I WOULD STAY UP. AS- LATE AS'I LIKED AND 

' GO' TO BED iiHENEVER'I PLEA^SED. AND I WOULD PLAY 

' dUTDOORS ALL DAY LONG AHD NEVER GO TO SCHQQL^ 

^ IF YOU WERE A PUPPir, WHAT WOULD YOO DO? 

Pupil ResppTise': Let each child tell- what he would '<Jo if he^were 
.:' a puppy-.. ■ . ^ y 

;■ ^ 

Teacher. ■ TH&N T REMEMBER. THAT PUPPIES AT. OUR HOUSE CAN'T^^ 
.;■ . DO EVERYTHING TH-EY WANT TO. . . - , ■ 

PUPPIES/MUST not CHEW SLIPPERS, EVEN 'WHEN THEY ' 
- • - . WANT. to/. • ^ ■ 



PUPPIES MUST NOT BRING BONES INTO THE LIVING 
\. ^. ■ ROOM EVEN WH&N THEY WANT TO. ' 

• PUPP.I ES*^MUST NOT JUMP ONTO BEDS , .EVEN WHEN , 
• ' * THEY WAUT TOi AND P4JPPIES AT OUR HOUSE...HAVE 
TO EAT IN -THE. KITCHE-N. , ^ 

Tejicherr : ' . -What does^. thi s -teT-1 iis^- ; ' ' - ■ r - - - 

•Pupil Respons'fe: £veryb6tfy has. to do s.ome things whether they . . 

want to, or not - whether you are a person - or 
. , • . a puppy\. • ■ 

■Teacher: ' Why can't puppies bring bones in the Vivirg' 

room? Jump on the bed^ Chew on slippers? 
- - • , ' . 

Tiipil Response: (Teacher should' bring out the idea that what' 
„ we do affects others - .for thi^ - reason , we 
• must make decisions abou€ ourselves and others^ 
and as a person, we are capal)le oif doing this.) 



Teacher: 



Teacher 



MY PUPPY "HAS" TO." I "HAVE TO." AND'WHAT'S 
MORE, SO DO MOTHERLAND DAfT. 

'DAD '*HAS TO" 60 TO WORK-, EVEN WHEN HE DOESN'T 
WANT TO. AND H£ "HAS TO" BE THERE AT THE SAME 
TIME EVERYDAY. ' . 

MOTHER "HAS TO" DO THE' HOUSEWORK, EVEN WHEN SHE 
DOESN'T.J^ANT TO. SHE MAKE'S OUR MEALS AT THE 
SAME TIME EVERYDAY. ■ ' ^ , 

EVERYBODY "HAS TO," I GUESS. ■ ^ 

"Mi HAVE TO?" yes: . ' ' 

< r 

You have to make decisions about , how yuu -.lii 
treat your body, whether .you will go to hed- 
and get plenty of sleep, eat the^proper food, 
take exercise, think - if you do not do this 
for yourself, you cannot live healthy and happy 

You will- have to. decide . how you wil l , treaty 
yoursel f . ^ , ' ^ - . • . 



Materials : 

T^»a pieces of drawing paper and x-rayons for^^ 
Tape: "Swinging on a Star" - Optional 




Eva,1uation : • . . * 

^The'chil<l will be able to draw a picture illustrating 
the decision he has made regarding an a.ssi'gned responsibility 
• * • 

^ The\chi Id • s ^re^ponse in this eval uatipn wi 1 1 ^be high-level 
"thinking b^c,ause 'he has ttf select a si tua,ti on , draw it, and 
make a'^^^cision of right and wrong. ' • * 

Suggestions for Suppi ementary Material s : ' , 

*< • ' . - 

'Kraifss, Ruth, and Johnson, Crockett: li This Yffu ? ^ New 
.Vork, Hew York: Scholastic Book Services ,1955 . 60i , ■ - 

This is a book of pjcture>s, asking. Is This You? 
The' chi 1 d' must make decisionj; throughout the book'. 



Concept : 

Self-d'wareness - feeling of . well-being. 

^ ' Pre-requis-ite : . ; ' ' 

First nine lessons of this series. ' " . ' ' ''k 

Terminal Objective ; , _ ^ , 

Pupil will demonstrate during -the week an act which he believes 

. Illustrates self-awareness as a^part of Healthful livii>g. ' 



- .it' - > 

Enabling Objective : . 

_L4 ^t>up-i~l-^4-igjj'-ec-x»-H i-as-hfe- H-s-tens- t^o 



-as-heHn-s-tens" t^o--Mjr -Bo'(fy^D^D-e^s: ' HgrderTin' - — 
Thmas, his personal. r\eed for proper boHyfunHTpns , and .> 
discuss sam.e. ^ 

?. Pupil will identify, by making, deci si-ons , some .proper body - 
functions . ^ r r . j 



Learning Experiences : . • , 

1. Teacher win .read, "My ,B,6dy Dpej. .Mnde.rtul. Th^^^^ 

^MY BODY DOES WONDERFUL THIJJGS 

Teacher: ALL PARTS OF ME* WORK TOGETHER, HELPING EACH OTHER 

, Pupil Responsfe: Have children jump, shake, etc., using 
al V of their body. 

Teacher: .MY LUNGS TAKE AIR INTO MY BODY. MY" BRAIN, 
MUSCLES, AND BONES HELP MY LUNGS. 

Pupil Response: Have children breathe deep and feel, their 
chest expand. 

Teacher: IN ORDER TO MOVE; MY BONES' NEED HELP. MY MUSCLES 
HELP MY BONES MOVE 

Pupil Response: Have children wal k wi th^ St i f f legs and 
arms like waoden soldiers. 

Teacher: .MY BRAIN THINKS AND SE"NDS MESSAGES TO ALt PARTS 
OF ME/ MY. BRAI'N NEEDS OXYGEN. IT GETS OXYGEN 
FROM MY BLOOD. 

Pupil Response: Ha^ve. chil dren hold their breath. Explain • 
that they breathe in oxygen and i t^ goes' i nto 
their bl oad" stream T " " 

Teacher: -MY BONES, MUSCLES, BRAIN, LUNGS, HEART NERVES , • 
AND STOMACH ALL HELP EA-CH OTHER. .1 TAKE CARE OF 
MY BODY -SO IT CAN DO ALL THESE THINGS. . 

• * 

Pupil. Response: Let children react. Some could show how 
* parts of the body hel p 'eac^)* ather . (Pick up 
a penci 1 , etc. ) . ' ' , ^ . 

Teacher: ' I'KEEP CLE'AN.- I. BRUSH MY TEETH. I TAKE 'BATHS. 

J WASH MY HANDS ('BEFORE I EAT. *I. EAT THE KINDS 
OF FOOD MY BODY' NEEDS -TO GROW, TO KE^P WARM, TO 
WORK PROPERLY. 

Pupil. Response: Ask children if they do. all of t^ese things. 

Teacher: I GET PLENTY OF SLEEP-i:, I SET LOTS OF FRESH- AIR. 

I RUN AND JUMP ;AND CLIMB AND.PUi^Y GAWES;.' THIS 
HELPS MY MUSCLES GROW STROMG..' . • 

' I- * ' - ■ 

Pupil Response: .kOo they di? all of thes6 thingsVor do they . , 
stay up late and watch' tel eVi si on too- much? 

... '47 . ' ■ --^ 
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Teacher: I'M CAREFUL ABOUT TOUCHING SHARP THINGS-. I'M - 
CAREFUL ABOUT WHERE I SWIM. I'M CAREFUL ABOUT 
CRO'SSTNG' STREETS . ' 

Pupil Resp-pjise: Discuss why all of these things are 

necessary.. Also, this is discipline of one's 
self. Stress this. 

Teacher: I'M HUMAN-AND J'M MADE OF HUMAN PARTS. I DON'T 
HAVE- A BEARv'S HAIR OR A HEN'.S SKIN OR A GULL'S 
SKULL OR A FLY'S EYES OR A STEER ' S. EARS . I'M 
ME, AND ALL MY PARTS WORK TOGETHER TO MAKE ME 
WHAT I AM. TAKING CARE OF ME - THAT'S MY JOB.'- 

Pupil Response: Let ^children react to this. Say, everyone 
i_s special because he vs himsel f and there is 
no one else exactly like him. 

\. 

2. Children will bring pictures^of Healthful Living to paste 
in Healthful Living Book. ^ • 



Evaluation : . • T ^ 

Pupils will mark pictures on Evaluation Sheet that show 
Healthful LiViing.i 

^\J^^^ ^ ^ ^ . ^ ^ ^ .^/^ 

jii^t-grTary : 

Pi ctures / . ! 

Book /or/Pa§fing ' . C , 

"Healthful Living" Evaluation Form (See Appendix for master) 



Suggestons for Si:ippl emen tary Materials : 

• - \ \ 

The^ Human Body. Finding Out with Your Senses by Seymour 
Simon, illustrated by Emily McCully (McGraw-Hill). $4.72 
(Primary).' Simple experiements ^or primary-graders to 
try put and learn about! the different aspects .of their 
senses? a "Let ' s-Try- ItvOut" book. ^* » . 



Purpose : 

To help pupiU understand thatlthey hav.e "outs.ide"^and "inside" 
feelings, physical and emotionijl 

Concept : 

Feelings - outside and inside, |)hysical and emotional.. 
Prerequisite : 

Note tp teacher: Prevj.ew f;i Imstjlrl p before using with children. 
Terminal Objecti ve ; \ * \. 

Pupil will illustrate with a drawing, pantomime, or by telling, 
that he is awar€ that he has "Inside" and "outside" feelings. 



Enia bli ng^Obj ec t i'\re s t - ™ — ^^^^.^ . .^.^ ^ 

1.. Pupils will explain how the episodes viewed^oh the filmstrip 
made them feel. ' , 

2. Pupil will analyze the episodes viewed and offer alternatives 
if they have feelings that are different. 

3* Pupils will decide if feeljnas viewed are, outsrdeTor , 
inside feelings, physical or emotional. . - \ 

Learning Experiences ; (Teacher may choose not to use all exReriencesJ 

Ti^ Pupils Vnd teacher will view the filmstrip All Kinds , of 
' FeelingSv (Teacher will stop throughout the showing of 
the filmstrip and discu'ss the episodes, wi th. the children. ) 

2. . Have.the c^hildren stand far enough apart so that they 
will 'not rtouch each other. Have children close, their, 
eyes and spin .around and af^und until they become dizzy , 
and fVlT down. " 



Ask: , bo alV of ybu /eel ^^rMp. 



r 



3. .Put. salt intone bowl and sugar in another, have the children 

Close their. eyes anjyFeel -the substance in each, bowl, 

AsJc:..-Can-y-ou -tel l how- a-11- things- fee-l- -by touching them? 
Th^n have pupils taste each one and identify it. 

4. Place a ball, of cotton, pencil, coin, etc/, in a'^iaper 
bag. Have.chi Idfen identify objects by feeling thejiv.. 

Ask: Can you tell what things are by looking at them 
jast as easy as' you can by feeling them? 

5- »Play three types of music such" as a march, rock,^oj a 
lullaby. Ask the children to' descri be thei f eel fngs 
as the different types of music "are played. 

6. Have a child go in a dark closet and' shut the.;dcfor. 

When he comes out, let him tell the group how it; made 
^' . him feel. (Be sure the child chosen for this, is not * 

afraid of the dark. ) ' 

.Have'the same^^cThild take a friend in the closet and close a 
the door. When Ive comes, out, let him' tell the group 
whether or not he jhad, the same feelings as before? Why? ^ 
Why hot? 



7. Jeache'r - "We are going to do some- PRETE.ND .games • 
{iMte to Teacher - -'Be sur.e.tto stress PRETEND when you 

.;J{%a,rt . these ^„a,cjtlyj.lles_r 'str.es.s_ _ 
yoi> finish so the children wi.l 1 not becom'-e emoti.onal l ) 

A'^skall of the Chi 1 dren, who have blond hair to move ai*3-y^. 
from the group. Let them stay ^by themselves and not 
participate in the game. (Use /a^ny simple game you. ^ 
wish) When the game is finished, let the 'children 
return to the group. Ask them how "being left out" 
made them feel. Be sure to remind" the children that this - 
was. only -pretead/ - . ^ 

8. Pretend again - give, some of the children a piece of candy 
and withold candy from s,pme of; the others. . ^ 
^sk the ones who received NO C^ANDY how it- made t^hem feel - 

' (Be sure to give candy to everyone who did not get candy 
J when you have^ finished your questioning. ) 

Qu estion^ : (After ^ach question ask, "Is that an inside '*or 
outside feeling?") 

1. Did you ever wear shoes that were, too smaJl^for you? 

^ fiow/did your f^eet feel wh^ you took of f the . shoes?; . \^ 

Z. How dioes your stomach feal just before di nner? . When yoli^ 
smel l\a hot do'g„? % ^ • ^ 
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3:* HoW ddes 'spaghet;ti feeV when you are eating it? Mashed 
'■^"dtia'toes? Celery?- ' - 

'■^V-, P;tcfyou pver feel so poldi'^you t.h6upht you would never get 
i^infarrh: again? :<!br so hot ypu almost couldn't breathe? 

' ■ - ■ '■ 

.5. Were you ever soaking wet with all-^you'r cl,dt'hes on? How 

...did ..t.h'.atVieen/ ..A. . .J.^::Lz!. ' . 

' .1,.' , \ ' ' ' 

6. Do you like to eat crunchy things? Why.?-.. ^ * 

7. How does it feel to bevall alone?;.. 

8. How ^oes it feel to be "left out of yame' f or a reas.on 
youxan*t do anythin-g about? \. /V V 

9^ How does it feoj to be treated di f f er^^tly 'f f onr .o.thers 
in your group? . r: 



Evaluation : 

1, Pupil will be able to mark pictures on the^^eval uati on 
sheet which show outside arid inside feelings'* > 

2. Pupils will "explain"*' the. cH f f erence between hi s Nnside*' 
and" "outside" feelings. f . • ' ' 

Material s : * ^ • 

Filmstrip, AH Kinds of .Feelings ( Kfndl e-Schol asti 
Two corMtainers - salt and--sugar " ^ . 
•Record player and records, or cassette for music • ^ ^ 
,Paper ba*g - objects. for same * • 

Feel i ngs Evaluation Form - (See appendix for; master) . / 

.Note to Teacher : It is not. necessary JPor you to 'use every - 

"learning experilence, btit yse enough^ so 
that the children, are aware, that they have. 
• two -ki nds ' of feelings.' . 




''\ Purpose ; 

to Emphasize the importartc'e of -"Accepting Yourself" as a 
part of healthful living. 

Prerequisite : 

None i> 



* Terminal Objective : 

Pupi.l will demonstrate "sel f-accepta,nce" by drawing a picture 
Qf himself; • 



Enabling Objective : 

, K Pupil will expVain how The Gray Velvet Rabbit, the main^ 
^ character in the story developed, an"dJhow h^e, the 
•1 i s tener ,f el t. " . * 

'v t^"" 

Pup^T^Ts^ wi IT ThaT^'^ze t^he actions oT the^^Gray VeTvet Rabb^^ 
a'nd decide on the,^wisdom of his actions. Pupils will^ 
propose an altie/native if they disagree with the rabbit 
and support their decisidn, if they agree with him, 

TeacherV foV some children this lesson is too long. 
/ • Suggestions : . 

1. Ask half th^ questions' one day arid half 
..the .following day .after >e,Vri'eWi'n^ the 

: story. , ' ^ / ? . 

2. • Choose only selected questions^, from all 
those 'provided, 

'3.^ Put the story on t^pe* "and place story, ^ape, 
and p4ppets irf library- for children to 
^ use. ^ 

4/ PiiJt questions pn_tape and let children 
' ' ^'listen and react'\ in groups^.^ 



Learni'rug Experiences : 



4- 




!• Teacher will read the story, The Gray Ve'lvet Rabbit , 
using the puppets as .sh_e reads. ' - > 

Teacher: Let children handle puppets in ordeV 
that they may "sens.e" the different 
tex^tMres of the .material s used to 
develop tacti 1 e responses . 

> Teacher and pupil discussion. 



(Stress - it important to, be yourself)' 
TEACHER: Was it really wrong for the Gray^Velvet 

Rabbit to put brown burlap himself 
PUPILS^ React 
TEACHER: How do you think the Gray. Velvet Rabbit felt 

when he had to sleep in the corner by himself? 

PUPILS: React • ^' ' 

TEACHER: Do you think his brothers and sisters should 
have cuddled up to him. even though they did 
not like his rough coat^ • ^ 

React 

Do you do things sometimes that^our family does 
not like?' ^ 
React * 



PUPILS: 
TEACHER: 

PUPILS: 
TEACHER: 

PUPILS: 




What happens when you do things your fa^mily 
doesn't like? 
React - ^ 
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•TEACHER: 



PUPILS: 
TEACHER: 



PUPILS: 
.TEACHER; 

9 

PUPILS: 
TEACHER: 
PUPILS: 
TEACHER: 




Is It, more iraporUnt ta.you-rto do exact-Ty as 
you wish, and suffer the consequences, or'would 
you rather do things that ot^er people, or your 

-^•aro^-l y 1 ik« ? - ^. — - 

React 

The Gray Vel vet- Rabbi t saw a picture of a bad • 
man wearing a red, gingham shirt, does that mean 
that everyone who wears red gingham' i^s bad? 
•React 

Do you -think The. Gray Velvet Rabbit. made a good 

decision? Was he thinking clearly? 

React 

Is a. lifeguard a hel per rlthe/ 1 ike a policeman? 
/React ' 

Has it safe for The Gray Velvet Rabbit to accept 
a drink of water from. frfm? 



PUPI.LS: 
TEACiiE^.; 



,PUPILS: 
TEACHER: 



PUPILS: 
TfACHER': * 



React 

W»uld it be safe for The Gray Velvet "Rabbit to 
accept a drink from a stran'ger that he knew 
nothing about? 
React . . - ' ' 

Why do you suppose The Gray Velvet Rabbit's 
bro.thers and sisters would not snugale up to 
him when he had on the green felt?- 
Rea^t • ^ 

Could it have been because he was .not hims'el^? 
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PUPILS: React . . . • 

TEACHER: Was the big, baggy" purple, shiny satin suit the 

right kind of suit-forThe Gray Velvet Rabbit? 
PUPIIS: React ' , 

TEACHER: DOc^d;^f f eceht kinds of people wear different kinds 

of clothes to match their work? 
PUPILS: React ■ . * 

.TEACHER: Was the poljceman a friend? Helper? Stranger? 

Was it all right fpr The Gray Velvet Rabbit, to 
take the slice- of carrot from the policeman? 

PUPILS: React 

T-E-ACHER: Did The Gray Velvet Rabbit learn that it. is 

• best to "Be Yourself"? 
PUPILS: React 

TEACHER: Do we need to learn what is best for us - aitd 

then we ca'n be' ourselves. 
PUPILS: React v " rVy 

TEACHER: When we try to be someone else, does it make 

us happy? 

* • . ' , - 

PUPILS: React . . * 

TEACHER: Was The. Griy Velvet Rabbit happiest when he wa-s 

himself? ^as his family?* ^ ' ^ 

Do you think his friends would rather he be / 

himself?". .' • ' . 

PUPILS: . React • • . _ 

TEACHER: Would you be happy trying to be exactly like 

someone else? Why? Why not? 

••f^UPILS:. Reac_f t^^^ 
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MaterUls: 



Story 
Puppet 



Paper . 
Crayons 



(See- Appe-ndix for patternj This story is gre'atly 

- enhanced i f a Vi^t4^sii-i't-->epres^nt-1n^ each 

change of clothing is made. and placed on the 
• rabbits at the appropriate place^ in the story%- 
The following suits are needed: 
• (1 ) gray velvet 

(2) brown burl jap ' . . 

(3) red'^ gingham ^ 

^ . . (4) blue denim ' - 

(5) .,orange terry cloth 

(6) green f eVt * 

(7) yellow oilcloth 

(8) purple satinv 



Eval uation: 



^Pupil will draw himself and tell one characteristic about 
himself that he believes others wTTT like and one characteristic 
others might not liJca. He may want to tell v^. (Explain 
his reasoning . ) 

(STBESS: ^ each of us is different. We are ourselves.) 

(^Some children ma^y indicate tf^y Jwo^dk!i4^ Ijljce someone 

eTs7e Tn "the room. " Stress , each per^tv:*^y^^^speci^^ • 
though he may admire, and even attemp-t.Ti^^raul t^^ the 
characteristics of others.) ^^^^ 



Supplementary Materials : 

\- ^ ■ • - ' ' ^ 

Berger, Terry • I Have Feel ings ^ 1971 

I nc . 



Behavioral Publ i cations. 



I HAVE FEELINGS 'coVers seventeen different feelings, both 
good and bad, arjid the si tuations^that precipitated each one. 
Each feeling is repres^ented by a situation, the results of 
that feeling, and finally, by an explanation of that feeling. 

.The treatment is geared for a young audience i4-9) and the 
materials is presented for the'c^hi'ld himself t^ read and 
compreh5^ • Explanations^ of fefelings are^ approached in a 
rational therapeutic manner • " ' ,o 

* Sensitive photographs enable easy identification- v<hile • - 
:m^:intaining: the^ tone of reality that is inherent in each . 
Kentouhter. • " 



LESSON 3 - BIRD PIE 



Purpose : ^ . "'^ ' • * 

To help students apprecia-te the peed to respect the property 
of 0 theirs ... ' * ' 



Cdneept : * " , . . . - 

Respect property of other'^, ' « 

, y . ' 

* ' r 

Prerequ i s i te : . 
.None 

Termi na 1 Objecti ve : ^ 

Pupil w1 1 1 .demons trate during th^ week an act which hg 
-believes^ Illustrates "respect" for the property of others. 

Enabling Objectives : ' 

1. Pupi\ will explain how. the epi s^ode made Patr'l ck feeV, 
and How he, the liste/ier, felt as tKe story dev^eloped. 

2. . Pupil wil^ decide on the wisdom o/f^Jni chel 1 e ' s actions. 

3. Pupils wTll propcf^jB.'ian^j^J^rna ,vf thefy do not agree 
with Patrick 's'deci-s4on , ^d su^pport his decision .If"^^ 
Tfiey]' agree with him. " 



Learning Experience : ' " 

1. Chi jdren; will Ms ten\to " Hoppy tell the story: .".Bird Pie' 
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/BIRD PIE-^ 

r-r ■ . . ■ ■ ■ . 

■HQPP^-t MtMo- bnys and" -girl r. --Mr ^tory to^ay is -dail ed 

• ' ' Bird Pie ' , I 

Patrick and Michelle had gone to vis^it their grandmother. 
One of their favorite things to do ^t' grandmother ' s house was 
to itjake bi rd pie . ' / 

Grandmother had containers fiMed with bird seeds, oats, 
rice, and corn /neal . The.re were measuring spoons and cups, 
pans to stir in, and pans to .put bird pies tn wh^en they were 
made. , ' - v - ■ , - 

There was a set of all the things peed^d- for each of the 
children On the table in the back yard. Even- the birds were 
waiting to be servedl ' ' ' 

Patrick measured the ingredients for Ms" pi e^ pQt them in 
la pan^^ and stirred them well. Michelle was busy maJcing tier pie 
also. \ . ^ • 

Patrick decided to go in the house and ask grandmother for 
spme. water to put in his pie^ . 

While he was gone, hTichelle poured Patrick's pie into hers.. 
When he*came back his pan- was empty. Patri ck was ..very upset, 
and began to cry. , - r *^ 

HO'PPXt- ,jiow boys and girls wh^t do you think. Patrick, should do? 
T ' 1. Take the pie away from d'tchelle?' ' • • ' 

, 2. Hit her? ./ , . , ' 

\ ' 3.' iP»ouf it put? . - ' -J) 9 ' , ' . • 

" . 4. tell ^rafidmotheV ^^.^^^ :' . • - - > • 



- Did Mi.chell.e do .the right- thing? • , ■ .' -i 

-.bid sherespect the property of others? 
. - Could we.write a happy- ending to the story? 

Evaluation ; ^ ' 

1. Pupil will describe how Patrick felt. 

2. Pupil will describe how he felt about /Mi chel 1 e ' s act. 

3. Pupil will draw, or paint, a picture of a happy ending to 
the story (Give pupil opportuni ty ^o explain his picture 
i f he wishes . ) . 

4. * PtJpils will pantomime the story. 

Teacher - It is not necessary for each pupil to perform all 
tasks described, in the eval ua t1 on • JJse the ones 
you feel are appropriate for each chi 1 d * s ev-al uati on . 

Materi al s : ' > - 

■ , 

Papier^ and' criryoTrs~i:~^' '^^"'' - /--—r"'- — - " * — 

Paper- aivd painty ■ ' / 

Transparency - '''Bird Pie" - (See appendix for transparency .master ) 



Purpose- : 

To 'emphasize the importance of relating to the feieling^s 
of others.' ' 



Concept^ ^ ' 

Feelings -favorite, familiar, strange 

Note to teacher: Preview filmstrip before using with- . 
children. ^ * 



Terminal Objec t i vg: : . ' , 

Pupil will demonstrate during* the week an act which he 
believes 11 1 us tra tesf. the refleqtion.s of a feeling which 
was causerf by the feelings of someone else. 



Enabling Objective : / . " ' ' 

'(Note to teacher: Jhe song "Smile" listed under Evaluation 
•could be used .for motiva*tion throughout the lesson.) 

1. Pupil will e,xplain how the episodes* vi ewed on c^the 

' Vilmstrip made him, the viewer , feel about' himsel f , 
and how others might feel' about .him, or themselves. . - 

2. Pupil will show by^role playing, drawing a picture,- or^ 
.'a face with the appropriate expression, how h£, or 

^ others might feel cdncertiing the episo^de.' 

' 3. Pupil will demonstrate His concept of "f avo'ri te , 

familiar, or strange, by selecting certain objects that 
, have been put on display and illustrating the above 
concept! . j ' • 

Learning Experi er>ces : . • " 

(■teacher: - Play "Reflections" by. Vick.i Carr when you finish 
.showing filmstrip.^ It seems yeffectiv-e herfe.). 

1: "s,how,the filmstrip, ^Smiles Don't Just Happen . 

fleacher should use the enclosed guide and ask the 



questions as tjie picturcv^ appear and let the children 
discuss each^.-picture" ancl idea'as it appears). 

2. Teacher can yawn in front of the class and see if they . ^ 
yawn back to i 1,1 us trate how one - s ''feel i ngs a"'ffect others. 

3. Spread out an assortment of col ored marbl es or cards» 
or beads, e;tc. on a table and ask the children to come 
up one at a' time and select one. Ask why they chosi '■ 
a partfcular one. Explore the concept of favorite. 

4. Spread out an "^assortment of small objects, some 
familiar,' some unfamiliar, some exotic. Ask the 
children'to choose oae from each of the three groups: 
Explore the concept of f ami 1 i ar and strange . . 

5. Ask: Did you ever make someone sad? Did you mean- to? 
How did you know you made him or her sadt 

6. . Ask: Does thinking about Santa Claus make boys and girls 

happy? Do you know some people who m,ake you happy? 



Role Playang : : 

Ask the children to .pretend they are clowns.. 
* Be a happy clown - or a sad clown. 

^ D4"V~id e 't he- G-h i-1 d r-en -i nto-^two-^g ro4j p s . — L^t^^one-^g r-oup-^ be^ — 
mirrors. The mirror person is to do whatever the person 
opposite him* is doing. Give instructions to the non- 
. mi rror .group . This will illustrate how feelings 
, c affect others . 

Eval uation : . - 

ThdLfteacher. should ask children,/ do you feet that;way?|* 
after each experience if it' seems appropriate.. In: this wiy 
the teaclier can determine to what degree, a child's feelings 
were* influenced by the emotions of another.. 

' ' * V* 

>^1.* Let-^the children mak,e up a happy story/sad, story and 
rel ate it to one ^^nother 

2. Pass, a 'mirror around the rooin. Ask the chiVdren to make 
faces and describe what kind they are making. 

3. 'Let each child draw a self portrait, both' happy and' sad.' 

4. -,/\sk: -Why do people say, "I'm blue"? -Is if because they 

are sad". - Is blue a s,ad color? Is. yellow a happy color? 
•^hat HtJo yoV think? ' ' . : 



5. When you say the word "blue"^ do your lips form a, 

certain expression? Do you sjnile when you. sa^ yellow. 

long > Tune - AuTd Lang Syne ' " ~ 

A Smile is quite a funny thing 
It wrinkles up'your face 
' And ^hen it*s gone 
You * 1 1 never find 
It's secret hiding place 

. (Juaoita Bridges) , 



Materials : 

♦ 

1. , Filmstrip.- Smiles Do;i ' f J^st Happen (Scholastic) 

Cassette v 

2. Marbles, cards-, or beads 

3. Familiar - unfamiliar - exotic objepts. 

4. Mirror • . 

5. "Reflections" by Vicki Carr 

t « 

r 

Procedure : . * 

1. Show filmstrip to entire group/* Be sure. all children 
-can see and hear. ' Be sure they are seated comfortably 

2. Do .the learning experiences. 

3. Do the role playing. 

4. Do the evaluation. 
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LESSON 5> - THE RED BALL 



Purpose : ' ' 

To emphasize the importance Right and Wt^ong >^ha^e' to an 
overall feeling of well-being in pupils. 



Concept : 



Feelings - right and wrong 
Prerequi si te : . 

None . ^ J 

Terminal Objective : 

Pupil will demonstrable an act wl)ich he believes illustrates 
fvight and wrong in his behavior. 

Enabl i ng Object i ves : . _ ^ „ 



1.^. Pupil will, expfain how Mary, the main character in the 
//'.stpry acted and how he, the Its^tener, felt about Mary's 
4acti on . ' , ^ • • . - 




2. .Pupil will analyze the story and offer an alternative 
V 'for the solution of Mar^-' s problem if he doe^ not agree. 

Learning Experience : : - 

^ir^ ^ ' ' ' , ' . . " . 

Note to Teacher: This story is to f)e used as a moral story. 
'M9ral issues of flight and Wrong affect the emotions. Also, 
the child has a problem to solve whi ch- i nvol ves thinking. 

Teacher, will read the story. The Red Bal 1 to the class.' 



THE RED BALL . • V . • 1- 

' ' . • V" 

l^ -i "Mother, look what I found!'- Mary ran i-nto the .house-^- 

{■ ■ ■ ■ . ^ ■ ■ — ■ , • 

^^.|. - , . holding a red. rubber ball. It was lovely and just the right 



siz-e for her to use for bounci ng'. ■ Mary liked the .bail the; 
moment she saw it. Mother turned o^f the, v a c u ti ni. g 1 e|> 0 e r a.n d 
S'top-ped vacuuming the floor.. "Why, MaVy /'where d i ,cj: y W ^g et 
that ball?" 

"I found it, Mother, It was in our back yard\near the" 
^fig tree. Isn't it pretty? this is my lucky dayl^V 

Mother looked at Mary and said, "Mary, that baVl isn't 
yours. It belongs to someone else." ^ > /'* 

"But --I found it. Mother. .It was in our y^rd,.andj want 
to keep it." ' \ ^ 

"No, Mary,,-^ou know th^ boys who live behind us pTay 
ball nearly every day. One of them probably knocked . i t over 
the fence yesterday. We must find out who it beVongs to." 

"I don't want\to. I want the ball. Please, Mother." 

"Mary, do you remem^ber when you l eft your dol l i n"~Sus'Bn '^s 
back yard?'' Mother asked. 
, "Yesi Mother." 

"Did Susan keep your'doll?" 

"No, she .brought it back to me." 
. "How would you have felt if she h.ad kept your doll?" 

"Oh," said Mary* "I wou 1 dn ' t .ha ve liked that!" ' 

"What do you think we should do about the ball?" asked 
Mother. . 



Questions : 

1. 'bo you think Mary would b'e happy playing with- the ball 
" even if it does' 'not belong to her? * . \ 

- ' ' ' 

2. Did Mary have to show her^mojther the- ball ^she had found? 
(No, she could have-hidden it.) 

3....,, Could she tiave kept the ball without telling her mofheV?' ^ 
/(For awhile) 

4. ^ Do you think Mary's m6ther helped Mary decide about the 

ball when she reminded Mary about /her doll? 

5. Is it right for us to keep other children's toys? 

6., 'Do we .need adylts to help us make decisions sometimes? 
7. How would y6u feel i f ^yoxr"h'a"d been Mary? . ) 
If you had been the one. who lost the ball? .--^ 



Eval uati on : 

1. Divide the children into small groups and ask them to make 
- a decision about hoiw a* similar situation sho^uld be solved 

giving their reasons.^ (Teacher'- this will give you an 
opportunity to analyze the reasoning level of the child-) 

SWtuation Example - Put some ifioney 'on the floor in the 
classroom. Let'children find it and decide if they should 
keep it, try to find who lost it, gjve it to the teacher, 
oY what? 

2, Divide children into'small groups and let them role-play 
RIGHT and WRONG situations. (Maybe they can think of 
some on their own.) *^ 



Material s : 

"Red Ball Transparency" - (See appendix for master) 



UNIT K 

- "b&SSON -6 - BIG BROT-HER- - ~ - - 



Pur'pose : • ' . 

To emphasize the importanc? of accepting your place in the 
family as a piirt' of healthful living. 

Conc&pt : ^ . 

Family relationships ^ yotinger/ol der . 

i ' 

Termijial Objective : ^ • - , 

^bupil will demonstra t/%through discussions with teacher and 
other pupils that he accepts his position o*n the family. 

Enabl i nq Objective : ^ 

1. ^ Pupil will explain how "Little Brother" in the story 

felt and how he, the listener, related to the story. 

2. Pupils, in groups of four, will analyze "Little Brothers 
V feelings, and propose an alternati ve, i f-t-hey *di sagree ; 

and they will support his decision if they agree. 

Learning Experienced < * v 

1. Teacher will read the story, Bi g. Brother to the children 
showing the pictures on each page as' she reads- 



Ques ti ons : 

1. Are you '^a little 6>thther? Big brother? Big sister? 
Little sister? . * 

2'. Do you sometimes feel that your bi g *bro ther or !sister 
gets to do* more than you? 06 you think this is fair?' . 

'3. If you are a 1 i ttl e brother or sister and a new baby 
cdmes td live ^t your house, and you ^become a big 
•"^ brother* or sister how will you feel? Act? 

The same as the story indicates? Yes? No? Why?. 

. ' 67 - 



^ Mote to Teacher : 

"Stre^ss that "growing up" ts a part of healthful living, and 
should not have an adverse affect on the emotions. 



Materials : . ' . 

— \ ' 

Book - Bi g Brother by RoberAr* 
Parents ' Magazine Press 
52 Vanderbilt Avenue 
New York. New York 10017 
Library Edition: 0-8193-0649-5 $3.78 



Evaluation : 

Teacher should be able to evaluate the ,tleci sion of the pupil 
as to his acceptance of. his place in the family through the 
discussion that occurred ^duri ng and after the reading of 
the story, ' • . 

Not^ to Teacher: A papel" and p^encil, or similar evaluation, 
does not seem appropriate for this lesson. As you teach 
the lesson, should you decide to use some other form of 
evaluation please indicate and include the evaluation for 
future reference. - 



Supplementary Material : 

No.ta|rto'';T6aDher : ^ This poem may be used to^-'ftMrther stress 
"growing up" as a normal part of healthful living. 

My mama brought a baby home. 

He's cute as he can be; 

But he won't play the way he should, . 

• At least, he' won't with me. 

I always try. to share my toys, 

But-hfe just throws them down; 

And ti ckl i ng cloesn * t make him laugh,, 

It^ onl makes him frown. ' ( * ' 

.And sometimes makes h.im cry righj[;. |tt|t . 

• .As though I'd smacked him one , ^ 
Why doesn't he grow up like jne . 

So we could have some fun? 

' J , 

^ • My mama says to wait a while 
' V and he'Jl grow up some more, " 
I -guess he: wi 11 , but -waiting is 
an. awful kind af bore. 





<3 



This* poem was taken f com "pag-e J$5' of 



Learning About the World ' 
Teacher's Guide ^ , 

.Kindergarten, Volume I . . • . , 

Concepts and Inquiry: lh& Educational Research Council 

.Social Science Program, 1970. Allyn and Bacon,. Inc. 
Dallas, Texas 



/ 
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• LESSON WILL YO.U BE MY F RItND?. 

' I • , • ' ^ - 

Purpose : - , • - ^ • ' » 

- — • ' ^ . • ' ^ ' 

- ' 'Tp.,4mpha|i^e that a Friend does' not always need to be/ . 

a person. ^ ' ^ ^ . 

Concept : - /--^ - • 

Fri end . - . * /^\) ' ^ 

Prerequi sj'te : ' - 

..Note to teacher: Pre^vlew filmstrlp before using w^ith children 

-. C4 ' » ' - ■ ♦ 

T^ermlnal Ohgective : _ - " ^ ' " _ 

\ P,upi4 w-il-^jct'emonstrat^ vi sual i^^ thrpugh a drawing or 
other tyjJe c^ picture, his understanding of frier>dship\ 

'. ' "'"5- ■ : . 
: Ena-b>Hj^9.^0b^jecA.tv^4 ^^~- ^ - ^ • . : - . ^ ^ -z. 



1. PupiT=|^wf4l4x^xplafn , after viewing the filtnstrip 
. Wvl 1 - You ^'H^ Friend > whether or not a friend must 
always be^a person. 
Zl Pupils will of fer alternatives for friends, such 
•as imaginary friendV your shadow^ an animals etc- 



Learni ng' Experi ences : 



" Show f ilmstrifx, .Wf 1 1 Ydu Be M^r, Friend , (ScTholasHc) 
, *Asl^:^v 1. Do you have a best, friend? 

2. Why did'yo^i choose him for a best frifend?' 

3. * Do you eyeY. get infiad at your friend?" . 

4; What are fri ends ^f or? ^ To help you? In what • 

way? To protect you? How? . 
5. Do ydu^'ever have an anibal as a best friend? 
^ ^ ^Tell about u: • ^ ' 

• , ' Do. you like people who .make the same^ mi stakes 

• >; ytfu .d(5'? ^ . ; . ' 

7. Are ^p'ur frieh^s smaller* than you. ,pr about 
^the sa'me size? ^ • * ^ - * 

^'8, , Do you have any. grown-up -friends,? r 

. ; ■ 70/-- . =■:. 



9. 
10- 

11/ 
12/ 



. 13. 



Dp-best friends usuallyMive clo,$.fi together? 
.Cpujd you haj/e a. firleAdt^au have Jijayjer^e^ji?. 
Could you bB friends with a monster? 
How does it feel to be in a new school? 
(Your first time at school?) Is thst a time 
when you would want to- have a friend? 
Is your shadow lik? a friend? Why? 



Evaluation : ' , 

1. Set up a Friendship Center wh6re children' can talk 
freely with one another. Have books available which 
emphasize the theme of friendship with people, animals, 
and imaginary friends. 

2. Let children make a bulletin board displaying pictures 
and names of children's imaginary friends. . 

3. Let children make a friendship book for the interest 
center including pictures and dr-av/ings. 



Material s : 



1. F.ilmstrip Will You Be Friend (Scholastic) 

2. Drawing paper 

3. Crayolas • . 
4- Paper to paste pictures 

5^ Paste j 

"6. Pictures of friends ' 



Suggestion for Supplementary Material: 
He-ile, Florence Parry and Van ClieZ, Sylvia Worth, 
T-hat/s What Friends Are for . • C vj>^ 
Scholastic Book Services; New York 

(Note to teacher - Youjnay wish to show thfs filmstrip more 
than, once.) ' .^-^ • ^ » 



V 
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UNIT K 



LESSON 8 ^ "TATTLETAlE'* 



Purpose : 



To help -pupil/ undlers-tand that* actions approjyriate for one set 

of circuniistanb-^^-rSfilT not apply for every set'of circumstances 

Concept : , ^ ' • . ' 

Tattling -'Tattletale 

Prerequ i s i te : 

/None * 
I Term'i nal Objective : ' . 

Ptipil will determine the appropriate action to take when 

.confronted with adverse and converse s.ets of c i jeiy!isj:ances . 




Enabl-i-ng Objective : 



Pupils will listen to ;ST:tuation I and determine whether 
or not i;t is approrpiate? to tell the' teacher, or play 
some pla^e else. They will support their decisi^^. 




Pupils will listen t^ Situation 11 
should have medici^fe in hi.s doctor's 
give it to Mar^^ Vf- ^f!ar^4§|iou] d give 
Jane 'should tell the teacher; and if 
report the incident to John's mother 
support their .decision. 



iNjc 



and. decide irvJohn 
ki t i f he shoul d 
it to Jane; if / 
the teacher should 
Pupils will 




Pu>p4^T'l?W--+fk'ten to Situation III and determine 

ether or not children should throw hard clods of 
dirt, and discuss the dangers invol ve.d . ;Jhey must, support 
th^eir decisi oifis . 

Learning Experi ences : • . , ^ - ' - 

Teacher pres^^nts To T a ttle or Not To T a ttle situations and 
alT ows j)upi 1 s to make-decisions about each situation. 



f ^ 



SITUATION I 



Jane and Mary wejje- playing in the doll house - -Jane had been 
the "mother" for quite a while and Mary- had been her little^' 

Mary «id, /'Jane, , you have to be the 'little girtl' now, 
because it is my turn to be the mother. 
Jane would not change p'laces with Mary. 

< 

Should Mary go tell the teacher that Jane will, not change* ■ 
and takct turns or should Mary say - "Jane, if you do 
change and let me be t^he mother for a while, I am going- to 
find another place to^play?" ^ ■ • " 

Let children' decide - to £elt or hot to tell.' 

SITUATION ^I ^ * ^ 

John, Mary, and Jane were pi aying^ doctor • John wiat^ the 

doctor. Mary was the mother. Jane was the" baby. 

Mother Mary hc^d taken Baby Jane to Doctor John because she 

was sick. , , 

Doctor John had a bottle of real pills in his doctor ' s*^ ki t. 

He gave them to Mary so she could give them to Janje. 

Let '.s • talk about these things: ,^ , 

- jShould JoLhn have real pills in his "Doctor kit? Why? 
' Why not? 



- Should he give, them to Mary? 

- Should Mary give tjiism to Jane? 

- Should Jane take them? Y^"* • ' 



^ . ■ ■ : .. .. - 



- Shotlld J^'ne tell -the ^te<icher about them? 

- Should the teacher. teH^ John * s mother that he has'^ the 
pills? / . . . 

(Be sure to stress danger of medicine.) 

■/situation .III 

A group of boys are-playing after school. Some of the boys 
pick up hard clods of dirt and throw them at the other boys. 
-Should ihe boys throw dirt in return?^ 

- Is throwing di rt^ dangerous? To the ey.es? To the body? 

- Should someone tell on the , di rt. throwers ? WJiy? Why not? 

(Stres\y^ - there are circumstances where it is approrpiate to 
"tattle" and circumstances where chi Idren should make 
decisions-on -thei^r own r i n border net -to,^b,e ,a.. Ta tll^-tale . ) 

Material : ' ,' ' - ■' 

Tattl,etale Evaluation Form - (See append-i x ' f or mas^ter)" ' 
Marki.ng Pencil ^ ' 

Eval uation : /2i . ' ^ 

(T.eacher - this evaluation sheet has been pr*epared to promote 

decision snaking on the part, of the^pupi^l.) 

You should print t YESi and XW\ on the chalk board for the 

pupils to see. , * - 

You" may, mark an evaluation sheet showing puaJls.hqw. to vote 

nrra - and how to- vote IM]" ' ' \ 



■Also-, -remfnd pupils- YES' is irt the Mower left 'haifd corner 
of the picture to be voted upbn and fiU is in the Tower 
right hand corner/ 



Questions for the' teacher to ask children to vote on in the 
Evalu-ation Sheet. ' • 



Situation I 

Teacher asks : SHOULD MARY TELL THE TEACHER THAT JAT^E WILL NOT 
CHANGE PLACES WITH HER? 

Children color HHj or . IW\ 
Si tuation II 

Teacher asks : SHOULD MARY TELL THE TEACHER THAT DOCTOR JOHN HAS 

REA L PIL LS IN HIS DOCTOR'S KIT? 
Children color rYFI] or [M] 

Situation III , ' ' .• 

Teacher asks : SHOULD THE BOYS. WHO GOT DIRT THROWN AT THEM TELL 
THEIR PARENTS THAT SOME BOYS HAD tWROWN DIRT 
^ CLODS AT THEM AFTER. SCH.OO.M - 

Children color JTesI or TnqI ' . _ ' 

* 

Supplementary Material : . 

Picture d, -^Values Series": - My Family 

, ' Lyi ng -Value conc.ept: Honesty 

Picture II- Values Series: My Home ^ 

Medicine Cabinet - Value Concept :• Heal th 
Responsibility for younger chi l.dren 

Order from: 8FA Educational Media, a .division of Columbia 

•Broaocasti ng System, I no/ - 
2211 MtcJU;a^in Avenue 
Santa Monica, California 90404 



LESSON 9- STICKS 'N STONES 



PurROse : 



To emphasize that it is all right to have angry feelings 
»as long as 'they do not hyrt other people,/ 



Concept : 

Feelings - anger (hate, tension, fear) 



Prerequ i s i te : . ' • ^ , 

Note to teachei^:. Previ ew f i ] ms tr i p before usi ng* wi th< children 

^ 

Terminal Objective : , ' . ' • 

Pup^tl will des'cribe or demx)ns trate an act which be believes 
represents anger in himself or som'eane elseT . 



E nabl-ing-^ Ob j ec-ti ves- :" ' - — - - ^^^.-^'^^^ 

• . *. , 

T.' PupiKwiTl explain how he,* the viewer, felt as each 

episode in the filmstrip developed. ' 

2. Pupil wi 1 1 . demons trate his understanding of the film by 
offer^ing alternatives for the episodes, viewed' in-the 

* f i 1 ms tr i p. ^ 

Learning Experiences :' 

1. Teacher wil 1 show th^e filmstrip, S t1 c k s ' N S 1 0 ne s . 
'Teacher will read the dialogue that goes wjth each' frame 
drud let the childreh discuss how Jthey fei&l abaut each 
situati.on presented. Children may offer alternatives, 
for" each S:xi^tuation . - ^ ..." 

2. Have, the^ Chi Idren draw, monster fa'ce's on. paper ba«gjs. Ask 
the, children to wear the paper bags and ask them to react' 
to the'v f ol 1 owi ng : . , 

Walk like monsters " • . 

How xio monsters move? * ^ 1.. . 

* How dd_you think th.ey sound? does your monster make 
a noise or js- he a si Vent creepy monster? , * 



Makebelieve you are a ferocious, scary monster. 
. M^ake. b_el i.e.v-e you. want to -becx>me a nice- monster . 
What kind of a face will a nice inonster have? 

3. ■ Talk about enemies: . ^ ' 

- Is ati animal an enemy sometimes? (Example t-a bad 
: dog - one- who might b.ite you.) 
Are you enemies when you play a game? Is the other 
si^e an enemy for awhile? (Example of game - 
' Tug\of War - use rope to pull the enemy across 
the line on your/side.) 
Are enemies alwefys bigger than yoq? 
Can a bug, rat, or cockroach be an enemy? 



Evaluation : 

Put two children back to back (be sure ^backs are touching). 
Have child #1 pantomime an act of ?nger for #2 to feeU #2 
can evaluate #Ts actions. Then #2 can pantomime , and #1 
can evaluate his actions. 

Note to Teacher:*- If some children cannot understand through 
pantomime, allow them, to u^e'their voices along with their 
actions *to demonstrate "anger."* 

■ ^ ' ' ' t''^ 

Ha teri a Is : / : 

Films^trip - "Sticks 'N Stones (Schol'i^sti c ) 
Paper bags 



UNIT K 



10 - "ME' 



• LTOjhelp the pupil understand that there ^is no one else exactly 
i' Mvke he is. - • 



£once£t : 

Me^ . 

Prerequi site : 



Ni neteen. 1 essons that precede t\\\u one in K • Jle and Myself 
Section of Hec^lthfuJ Living. 



Terminal Objective : 

Pupil will demonstrate by making* his thumb print on paper 
that there is no other child exactly like he*is» ^ . - 



Enabling Objective : ' 

i Pupil wini show by comparing his thumb print with that 
of other children in the class that there^ is no. other 
thumb print like it. * * . 

Learning Experience : ^ 

Teacher will prepare tempera paint by putting a few'drops * 
of liquid soap vx\ same. (It will wash right Off when it has 
s 0 a p i n i t . ) , ' ; ' - * 

Pupil wili^put his thumbs in paint and make pr"lnts,on paper. 

Eval uation : " ^ ^ 

Each child will compare his thumb, prints with other children's 
prints to show that they are not'^exactly al ike. (This wiU , 
take several minutes as each child compares hi5 thumb print 
with every other child.) 




Tempera paint - ' 

Paper for prints 

Liquid s^ap ' • v 

P'ie pan to hold tempera / 




} 



' i. 
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Tfeachln^ AbQut Drugg - A cur.jriculum Guide 'K-12, 
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GROUPS-DISCUSSION PROCEDURfS o 



Most teachers 
of gtoup discu 
the 'dj^sgu^^siort 
only. cogFi ti ve 



Ib^ acqiralnted with the valu.es and procedures 
™itin, bii-t some teachers may attempt, to hold- 



to a consideration 
el ements • 



of the facts, emphasizing 



Randolph, Howe, and Achterman (1968) found that we 
tradi ti ona'l ly respond to^messages w'ith ineffective 
responses such' as: • - 



Orderi ng or 
Admdni shing 
Warning 
A^vi sing 
Ins tructi ng 



commandi ng 



26 ir\(^^ 



Criticizing and di s agree' 
Praising and agreeing 
Name calling or interpreting 
Reassuring and sympathizing ^ 
Probing and questioning or. 
d i verti ng • 



These responses deny the child the right to have a fe^eling 
and they close the channel^s to comm^uni ca ti on and under- 
stand in.g. . N ^ . ?• 



1 n 



Khile we are concerned 
cognitive concepts,, 
on. the chi'ld ' s 
attempting to assist:- 
others , " and this . can 
the-material and 



about the developmeat oV the child's 
this program we Wls'h, to focus attention 
pu rpes es ) f Vfng^ j and -v a^l-u e s 



We are ' - . 

"the. chi 1 d' 1 n undet-standi ng self and 
be achieved only through personalizing 
getting involvement at the feeling level. 



Many teachers are rel uctant *to engage in group.discussion 
that is truly open; they do not see its valu,e.. Some 
teachers even feel guilty for wasting time in this way; 
others feel i nadequate .and afraid that they Will not be' ; 
\ able to handle this' kirtd of -di s'cuSs'i on . ; , 
• ' ' ^ --It) 

It is-ciear, hpwever, from our exp.erienc^ in guidance, and . 
social psychdl og/ that group di scussi on i^s a- most- -powerful 
. influence for changing behavior, and the teach.er should ' 
^"^'reail izV the"' gf6u'p~'can 'se beyond the skill"^^ anc.idpa- 

ti on>.. and* the^S^pec tatibns of . the leader^. 

The fol.l owing phi^sophy and prfhciples should p.^^oye to 
' be- heVpf uL*iIl-l-_. 

The. discussion'.lea<|e;r^should communicate that she really ^ 
'cares ibout what caHdnen - say. and feel. " This 'is not a 
technjquev but a genuine attitude.^ It i-^s^ ccynflianxc^i^teid 
"throAigh eye contact, attentiven^^ss to verbal C9mmunfcati on , 
^in'd non^ferbaT sup:pprt that comers through a'n empathic smile, 
'the leader listens to what is said and not sdid> and tries 
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perceive^both ^irhe fe6l-1hgs which are expressed' and ■ " 

thos-e-that a-re hidden. The teacher is there as a. person;- 
-.as. she: IS real and honest about the feelings she. Is - • 
experiencing, she elicits more involvement. 

-■ Group discussion requires sharing the - responsibi 1 i ty. f or - 
• leadership with the group.' The group helps to identify r " ' 
•concerns-,, clarify thoughts and feelingsi and consider ^ • 

-alternatives. .Unlike class recitation, there is no .one- ;- 
correct answer. In contrast, the leader, encourages free 
.discussion and interaction to what is said, 

. ■ , ■ * ' ' 

The creative leader avoids sermonizing, evaluating, 
humiliating; and moralizing, but she is not passive, • 
permitting the discussions- to be p.urposel ess . She is 

'.willing- to^eal with the actio'hs and reactions that' go on 
in the group. .She. is sensitive to social i n-ter.acti on , and 
she IS willinq to disc'uss the here-and-noW event. .If the ' - 
story is about atte.nti oh-get«t4-Bg , «he does nof need to • , 

,stay with the abstract while some; rbild who acts a°s a . .' ' 

class clown in her room provides .1 i ve materials for ' " ' 

.discussion. In such a situation she might ask the gro-up: ' 
, What. is. ha-ppening. here right now? What do you thi nk' about- * 
this?--Htfw do you feel? How does the -class clown feel? 
Why- is he doing that? ..How -can we' help hira? As the leader - 
senses the chi 1 dren^,ar'e ready for such a 'discussionV she' 

- - di-s c us^^es'^-t he ^piir poshes "Of "bTsh^vior. ' .~ • --"^ 

: Teachers ' can avoid control probl ems *v/hen 1 eadi ng .group ' ' ^ * ■ 
riscussions. When there is" noise and confusion, it is 
advisable :to talk less and act! The leader may merely * 
Idwer her voice,' use .a hand signal, utilize proximity . 
.control by moving to the area of di s tur^Dance , or utilize 

I some natural consequence for failuif*e ,to .attend to a dis- \ , 

^•cussion. The 'led'<fer, does ao-t^censare &r demand, she'^does* - 
riot engage in a struggl e f or; cantrol 'of > f he groupr; she .. 
see4cs to Havre the children ^xp^erience t^ie" aatural consequences 

\of their behavior. . 

Thfe aytcomes and productivity ot each' session ^are' partially. 
d.ependent upon the Teader's competence in f he Vollxiwing 
tables : r • . , , , ' " ■ 

1 . /^Show the group, you care arid a.r>e concferned with ' • 

develop.i ng ^a r^l at;i ons.hi p, of mut-ual" resp^cta , ; Demonr . - . ^ 
• stra-te your iDterest^. x^onceroi.V.and/ki ndness be ^ 

; commttte;d. to tneani ngruT. discu^iqn^ an4'.dp n'ot.^hesita.te ^ - > 
to be firmer showing r^espect -f or Voursel f : as welT 'a's the ' ' 
children., 'The t-each^er sqts /an eximple of., r.efl^ct'ive ' • 
i_ Tisteninig by her respori^i^s"^. ' * ^ — v/ ' z*^**: I 

2. . ..Make sure* cb.ildr.eo iJnderstand'^ the purpose of '^thH^-group ' 
. discussi'on land a^'ow theni^to e.Jtabl i s*h thei r own limits. 



i s 



Members must be ready to , share their concerns arid 
willing, to listen closely to others. A spirit of 
giv^ and t^ke and honest, open feedback should pervade. 

Sense the- g^i^oup atmosphere and be willing to discuss 
it* Be sensiti ve to the f eel in^gs of the individuals 
in the group and. .help them feel understood , j\ e • , I 
am getting a message .that you are unhappy, or that 
you really care. 

Link th6 thoughts arid feel i ngs of group members. 
Point out'^ the similarities' and , differences M the 
concepts, attitudes, and feelings being discussed. 
The^ leader, must be able to show the rel ati o^ishi p be- 
tween what fwd children are talking about in order 
to -help them recocjntze common problem^,. . . 

Pacourage' si l-ent members to participate when th,ey se'em 
ready.' This usually inyj>lves beifig aware of nonv^erbal 
clues as a facial ge.sture, glance, or halting attempt - 
to enter the group. , . 

The^ c,hi Tdren are learning a new process J3f cooperation 
in co.ntrast to^ competi tion.. The leaaer must observe 
any tendenci es 0/ children to be empathic . "and link or 

suppTy a1 ternat-iiVvej-soT utions .to problems • Tnese^^-^ 

a:ttempts ^shiould' b-e immediately encouraged and reinforced 

Group discussion-, can take a negative turn if the leader 
is>^not perceptive. We are interested in fostering^^ 
-personal development.. Grptip members should be assisted 
to s^e the. strengths and assets in individuals, 
E-tnphasis is placed on positive as weH 1 as negative.^ 
feedback. When tfiere is a negative feedback, i.e,, 
"I don*~tOlke him, he Smells," the' teacher ;may say;, 
"Yo^ feel there is an odor there that is not. pi eas.a^ift, " 

' ^.^^ ' - , - ^ • : - '^ ' , ■ ; ' V ^ ' ^ • 

The leader tpijst be. al ert to detect ^ f€iel i-rtgs aird^ 
w.hich are inifiiied but not eVpressed. She helfis the 
'group to develop •tentative analyses^^of t^ghaviorand its 
purpose. She mt:ght say, "Is- it ,poss,tbl e,.. x!*^ Could'it - 
be* ,,,?" ^and ' state her hunch./ibout %he purpose in a . 
tentative'manner, ^ / ./ • *^r— ^ ' ' 

;^ . / r - / • . 

The ef-ffectiye g^royp leftder^is able. to help the. children 
expVess^-their. thoughts, fee.lings , a.nd atti tudes;;fn|^^^ 
clea-ffy. She does thi s .through cla^i fying/ restatfrtg., . 
and* surnmai^Mzi ng ,^ ' / : / \ ' ^ ' 

The leader helps members to summarize c^id eyaluCte what 
they have *learned.. About f 4 ve minutes before the close 



of the sessiony-she-asks , "What do you think you,,, * . ' 
learned about .yoursel f. and oth.ers- t&day?'" 'Helping 
, \ the group consi der. wba^- rs happening accelerates and. 
facilitates the group , process* " ■ 

Children should be encouraged ±o formulate their own limits 
for the -discussion. However, th"e leajder should help them , 
to consider some of the following propedures which promote 
effective discussion: ? * 

!• . Ths ^ dt^$ ^?trs<^on goei best when we trust each other and 
have mutual respect . We have to be concerned enough* 
to listen and want to help others, 

j/ N 

2-. Be honest and'^open. Say what you really feel. Speak 
whenever you feel you^have something tq. say' whi ch* wi 1 1 
help you or the group.. ^"'^ 



3. In -g.iying feedback, consider Kow it w.tll help the 
others for you to sdy this.^ ^ . 

4* . Really listen to what others say. Are you able to 
state what he has said and feVt when he fi.nishes?- 

When certain individuals or the groitp become negative or 
pick-on an ind-ividuali ' the mature leffder can use this-as^ - 
an opportunity to discuss the purpose of getting special 
attention or power* The leader can a.l so .use ^ puppetr^y and 
role playing to help increase sensitivity to negative 
remarks . * ' ^ . , ^ | 

The potential in group discu^ssion is tremeadoiis'and 'tea.chers^ 
will f ind, it a .^rnost rewarding experience a^s their sk-ills. ^ 
devel'op. " . ; * - . . \ / 



Taken from DeveloRing Understa^adi ng of SMfjWnd Others , 
• Mahual. Used with permission of American Guidan.ce 
Service'".' • - - - ..v ^' ^ j 
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'RjQlE PLAYING" PROCEDEIKErT 



1 



Role playing-is not merely information dispensing. The , . . 

teacher who is skeptical of the ed^u<:ati onal purpose, of ' ^ 

.role playing should consider some of the following pot^ential \^ 

val ues : . \< ' / • . . • \ 

. r ^ ' . ^ ^ . - 

1., Role playing provides an^ opportunity for the child who 

does not excel academrcally, but who has talent in ^ , 

creativity and spontajiei ty . 

2\ Spectator "therapy" ^can occur through audience obsetva-- 
tion and empathy. % ' ^ ; ; 

. ' * • .'^ ^ 

3. Role playing promotes, the development of personal ' 
flexibility and social, ski vU . ' - ^ 

4. The enactment of the s^ame. si tuati on several^ tiraes ^ . 
. helps the child to see alternative solurt6ns'*to'*d " 

problem, 'increasing hi s- probl em-spl vi ng and decision- 
; maki ng/abi 1 i ti es. / , ; • \^ ' , 

As "discusilon Teader, the t'^acher ^n^aurages-. thd ^ chi 1 dren ^ ~ 

~ to b€pcomeox)re^ \ \ ~ 

look'for^e plfrposes and causes of behavior,,.tpVanticipate. 
the results of certain behaviors „ and to evaluate beh5vior> 
siVtuatio^s, and • 'peopTe-t • ^ ' " . - 

The steps in rol a. .pi ayi ng . There are four parts to any 
>ole pTjty-^ng situations preparation, introduction , ; . \ 
enactment, and d i^s cuss ion'. * * , . c: • ^* " ^ - , 

K Preparation /^ ^TheT teacher's firsj^cleci siph involve^. . • ; ' .v^^ 
selectian "of the iss^ue or .pft)bl eni^: I ssues should, be' ^ . 
s^etected/ which- ensure the .s.ecurity of e?ich: child\ , 

^ . involved, The child is never\:foj?ced to take a role, / , ^ 

' "'"Af-ter rea.d1ng- tlife dfi,5cript'jve. directiolis for a, ' , 

■ particu1ar/rol~e playitig' sitaa'tion, thir teac^^ • ^ . 

• - : gatK-'ers' ttie^T^ss. -A" pl;a-yo^ng area .needad^ ;. 1 ' . 

;pecause «ach^T•ess&h is -ary,-ext^sion of ,^the., uhderlyi n^;.-'l - 
- themes of the storfes . the* teaj^fer "mayrji rev.iew. • ■ > •. ; - 

Sdi^e of . the .main ideas of the Wel^ted s%Q'ty, Questions; 
' ' •niay'^^b.e. asked ,Suth as^ •J'W.hO:. was the main ch«,r^act^rr' , . - :. , 
"What drid he^'do?" , "Why-t.^di^^i h^. do that?" ' Ullt ? . / 

st-orie's which stoR at a ^dtle¥ma• 1^^^^^^^ .J 




Introduction . The teacher states very briefly that . - " 

the class Is/ going to* do same pretending. "^She* sh6'ul d" ' 

state the problem in terms. of specific example'rS with 

vivid, details which create -emational involvement. 

B^ecause youngj childr^en are -egocentric and ^no,st,of 

them are eager' to pretend ahtf partfcfpate, they 

will probably be unwilling to patiently wait 6giy 

length af ti'tne -f or a tarn at playing/ Therefore, it 

is wise tQ a,l;lo>/ alLof t|i'em to have a brief turn 

to^ participate j'n a warm-up exercise at the beginning 

of each lesson- If space, does . not permit the Whole 

group to .move about at the same time, break t^e group ^ ' 

-into, two sectipiis. 

B^eca.use^ it is e,^si ly . performed , pantomime is suggested^ 
as. a' waVnr-up a*qtiv?ity. To begin the pantomime the 
^teacher may. give the fol lowing di rections'^ " ' 

This is our pxetendi ng space . (Indicate play area.) 
Find a standing-up ^lace urrhere where you, won't 
. * be too^close to any other person. • 

Stand- -there absolutely quietly. (Wait for quiet.) 

Qoad . ^ ' V . ^ ^ ' • 
Show rile, you are ready'to listen and imaigf'fne. 

Today we ^re goin^'to- imagine we are 

" ' T (see specifixJiTection). x • ^ 

When.-I say "iReady , \begi n , " you may begin. Keep 
wording ,unti 1 .ypu hear me say "Stop.'*' . 
: .See if ':you can shi)w me by your actions your ideas 
- about ' . \ , . ✓ - 

Do not say anythirTg\ . \ ^ 

Imagine there are ,lio*other children -around, you. ^ 

See if you can really maike'me beTieve -you i 

are a . " . \ _ . . 

Ready, be^in. . . - \ ^ 

Observe the pantomimes iind mak6 eyixouraging reamrka\ 
for creative responses sii'ch as, '*ph',r ^^I see 'somieone 

that is.^p^ (descnlbe'panto'ftime)," ^or "There is some 

gb.od thi nking goirtg on* over/ ttie^e.;" After at least 
a minyte, stop the <acti6n and teat- the stud'ent's. ^ 

The teachen!. control s the- length of ^a siiuati.on.- by ^ ^/ 
reserving 'and usiag the right "to halt the/ pi ay at 
'any pdint. ' . • • . t 

After making a few .c^rnm the' creative ideas. ^ .7 

bbservi^'d in the pantom.ime^^ the teacher briefly '\ - 
pr^erivts th^ actual ^t(?-\pl ayi:ng sirtuatian to. the class. 
.Jhe^^ descripti onrshould Se' -as simgl^e anti , direct as • 
p^sstble; ' . ' ^ ' V . ' ^ >^ . " 
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"Because students .are* expected. to speak in char*ac"ter, 
tHe te1?icher will give them some practice, by asking 
y. ^^"en] ta.-resppnd .In the character's, vajce^^to such.^^^ 
questions as "ffary, what^dtd the old man-^ say when / 
\ he got knocked down? Can you*soun.d lik^the old man?" 

Then the -teacher asks, for vglunteeri to take various 
roles. Tli.e; cl ass' may suggest names, but the actors^ 
must yol4inteer-. From 'the volunteers, characters are ' 
selefeted. Usually i t .is' iidvi'sabl e to' begin with 

^socjable children before ^chocfsing participants who 
are s.hy.or who hav.e- more probl ems* than o-th^'ers. In 

^specific role as's i gnmen ts , check - to :determi ne how 
the child identifies with the character. Ask "What 
kind of person is.iie.?"- "How does he feel?" Select* 
individuals who -indicate they have, idejit i f;i ecf well 
or who have strong .feelings about -a character ' s 
behavior. ^ - 



Enactment 
scene, i. 
you need^ 
to si t down 

"cannot sj'mul taneous'iy 
balance, and play a role. 



. The teacher hel ps. the characters sret the 
e,, "Shall we imagine a door is here?"^ Do 
some chai rs?" If the characters^ are going 
they will need "some Chairs,. Children 
pretend to, sit, keep^their 



The teacher says, ".Find^ypur places andr stand 
quietly. " ... - • ; , „ 

-'At that point, she'may need to review the characters 
. and their purpqses^'i n the , scene for the benefit- 

players.and the class. Action. is^ started by ^-tfe 

words,, "Ready, begin." > 



'^'During the enactment ,* the teacher tr^es to-siy^'a^. 
little as possible. Othefipfee, the teacher becomes 
the director, arid the childr^^r Jose the opportunity 
to expresv^themseVves freejyv!/ 
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Some ^side "coaching may be necessary to assist in moving 
the ^action along. The teacher may ^ay , "It niu^t be 
time* for father to come home now," "Oh, my, 'tfia<t~ 
brother is' going, to be angry." Suggestions areiaJWays >^ 
diretted to the charajcter, not to the\r.ejal persons The 
.teacher ayoids using real names: and diVects alJ^^remarks 
to the characters. - '.^ 

When-the scene seems to h^ve deyel oped, to/.its .ful lest . - 
. Lpot^ntial, the teacher says, "Stop, coine and *s1t down." 

\ * ' ^\ 'y [ ' " - ' * * 

' 4.'' M)i s-cussion . >^I t i s vgnsual ly afyf ectlve- to -have-^ 

actors e^vaT uate th|i r\ owp p^rfortnance* f 1 rst. At v 
, the^-end of a. scene no ma^^er how. weak ft was> the 



•< 



..^ 



o 
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teacher makes at least -two or three=p6s1 tive remarks,, 
.'.-I.e.;. "I liked- the way the fat;her read. his newspaper," 
pr "Wasn't the dog .good? ;^He /really/ seemed excited." 

To encourage class parti C;:|jJiit4on in the discussion, 
the teacher asks them t^H^^^tions listed at. the end- 
of the .rale playing activity. If other more relevant 
• questions emerge as a result of the Individual play, ■ 
they should, of course, be used. Discussion centers" ' 
on hoV^ the characters were feeling, and why they ■ 
responded as they did. The teacher should attempt 
fo guide the d1 scussi on, so that the issues are related • 
to experiences personally relevant to the children. 

> 

The younger the children, th^ brl-efer the analysis, : 
Two or , three. points are sufficient for adergaVteners y 

Tf)e teac^her makes a summary statement' of points elicited 
fjrpm the group and quickly selects a'^new group for 
repLa^ing* . . 



Thef teacher emphasizes that she will be-loo'king for 
.good, new, ideas, on .each replay,^ The purpose of the 
reehactmeht i^.to^^-help the^ c'hTldren explore new 
tnsighjts -and alternative solutiorfs. 



Encourage as ijiany ' fiYiactments' as possible? 



The role of £he 'audiBfrte shoulil be clarified jus^t a;S 
the roles- of the jctors. THVrmembers of the^ audience 
may l^e asked to Took for.specific'points or to identify 
with the feeU^ngs of a speci/ic actor.- They should 
have a role which maintains their. interest and 
. invol vern^ent • / • " 

Problgg^,. pitfal ls , and 



playing inay bling about 
in. young .students. ^Two^ 
actinlg up and Jexcessi ve 
The student vftio acts up 
of. other stucjents. The 



possi bil i ties / Beginning role * 
a variety of unexpected reactions 
of the extremes, in behavior, sre 
shyness or refusal to participate, 
can dfestrDy the imaginary creationist 

^ f^f*st* few times this behavior 

^.ccurs, t^he teacher stops the whole group and calmly but 
"tiJi^mly r6explains the ground rules. They are: 



\ 




1." Play in tjie play space*. 



> 




. ^Actloas - no words (for pantiimime) 

S. /'bO iaot dis-turb the play or others. 

Do hot be overiconcerned about tKe stulJent who exhibits. 
exti;;em'ely sj^y behavior.^ Lnstj^ad^i recognize and e/icourage 




Oth)^r-s for their" efforts . 'As soon a§^^the Fhy child makes 
-an/ aV'ert effort at./e^nac tment , ejncourage'^hvi m for it. 

.Noise can be another cl assroom problem. If the teacher 
ha? properly stimulated the students to want t.o work on , 
the problem, they will become excited, and often with 
exci temetit , comes noisel Do not begin a pantomime 'or a 
scene until the students have jDecome almost totally silent. 
Students •need a ifioment to qu i etl y ' ref 1 ect on t^he.ir task. 
Latk of concentration or silliness c^^ the part of the * ^ 
players will produc^ insincere and fini ntel 1 i gibl e^scenes • 
For the initial playing, the teacher tribes to select those 
students who are verbal and seem enthusiastically responsive. 
They will set a high standard for the pi a ys that, f ol 1 ow . , 
Clarity in speech and pantomime shotild be praised.. If the 
^charactbrs seem to be getting off the 'tracf, the teacher^ ^ 
says firmly, "Keep your Gha r^ac ter . Even though the 
stuSe^ts' may not exactly understand the direction^ they 
wi Xr..4^nderstand a firm but kind tpne of voice. 



Restl^snes^ of the group is an indication that som^ething 
^. ^5 tob long. Perhaps the directions are too long, 'repeated 

y\kx>A often, ^ or the -scene and the discus-sion are too long, 
^.\4"T:^'a<chers, must try to ^be brief , and to the point. Use short 
sentences . " Stop a scene> before intcM^est is reduced. 

, ' Unrespons i'veness carf be a problem among certai n groups of 
children. The/ ma.y be extremely inhabited, or they may 
pever hayq engaged in aily d/amatic play. M n ^thi s ca se , 
the tea.^^r may need to demons t^re^te what 'is meant by. , ,\ 
pret,ending and pantomiming.. Occas i onaljy, as oppor'tunUi es 
p^resent themselves ♦ tKe teacher may take^V^le in thej^, 
pi a.yi ng s i tua ti on . 'By taking part in \th'^y action » the/7teache^ 
contrbls the ^lirectiorj of play from witlii-n th^ ^gV^ 
at the same time demons^tra tes the '*how to'^.of^ pi ay ' 

*Certa,inly those-groups of children who hav^ had- expe;M'eJice\ 
with'' drafliatic play ara(l creative dramatics wij.l find it\le^s 
di.fficu'H to role play'^than i nexpe^i e,nced ones. ^, Do not / 
expect perfecii on and depth in/the begi nni ng^ 1 estops • .Each 
suc-ce^ssive role pi ay ih^^^ s i tuat^ion ^hould^sho>i^%n .-increase' 
in the ability of . t he. girbup/to. play together 




c ti V e 1 y . 



Taken fr*om > Devel oji^i ngT il nders tapdtji^ of ^ el f and Others ; 
[Manual/ U^sed -w/th permissi on. of American Guidaji.ce 
v"^Servic6. 
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STOMACH PUPP€T 



MATERIALS NEEDED: 
12" pink fabric 

Felt scraps - for eyes, nos.e and. tongue 
Cotton stuffing 
Small skein of yarn for hanr 
Fuzzy trim for eyebrows # 
2 glue on eyes 

INSTRUCTIONS-. 

Cut 3 face sectjons/ Sew 2 sections of face together 
^leaving s.tnal 1 o>pemng at bottorrf for. stuff i ng . Stuff' 
with cotton or dacron. Place hair^ on head^in pjoper 
position; pin in place ahd calrch in seam. Now s"^w ; 
back o'f iiead to face,- Turn r4'ght side oiit. Glue) 
eyes and eyebrows in place. ACut round hole 2^" tb 
,-3" from bottom hem 1" in d i am'e ter >.f or felt nose^ 
.Cut slit V from bottom hem for felt tongue. Stitch* 
nose and tongue >n place. To sew* tongue, sevr on' 
dotted line. Turn right side out and hand'.stitch 
t (y^T^Hst in f^ce: To sew nose, stitch long* piece 
of tel t\ toge th)»r at small end of seam, then\at>^one 
, end stil€+i circle to felt t-o shape a snoot. I ST^^^ 
stitch «Jier op^h end to face. Glue on nost^ilsC\f^ 




HOPPY 



RABBIT PUPPET 



SUPPLIES NEEDED- 

2 large buttons for eyes * / ^ 

2 lengths JOT fuzzy t/4jB for eyebrows 1 l74" long 

4^N^ipe cl eaner^^^^^^^f on whi sk^rs and. 2 to^ sew into 

^ / ears for support ' , 

14" fuzzy material f ^ v. 

6" square of felt for ears^ 

small pom-pom for nose 



INSTRUCTIONS: 



r 



Sew felt on'fron of ears. Sev| front and bad 
together. Whip stitch pipe cl^eaners intcf onj 
side of inside of ears for support. SeWeye 
brows, eyes, mouth and nose in place. Make ^ 
small holes, 2 on each side ofj nose and force 
pipe cleaners in to form whiskiers. 
Hem stitch bottom o.pening. | 



102 .^^ .v| 



■^ce of bad 



0 '^yf^ 



U^i'n^ good on 1 




plsi^^ -die. ^0 
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KINDERGARTEN -Unit I 
Lesson ^ - Evaluation Shsst 

t ' * 




Healthful^ Living - Lesson 10 





.-Ox • 




MATERIALS LIST BY GRADE 
(Sphedule fiX-) 
Level K 



/EOJEGq^PRODUCED MATERIALS 




. COI^MERCIAL 






J 






-t^ 




1. 

2 


Clean and dirty paper puppets 
patterns , ' 

2 paper tooth puppets ^ 




1. 


A!B.' Le Crone Company * 
Rhythm Record Company 
819 N.W. 92 Street 
Oklahoma City, Ol^lah^oma 7:^14 


$ 5.95 


3. 


2 transf)tircncy masters of Patrick 


4 


2. 


* Record "Swinging On A Star" 


1.00 


6, ' 


Hand stomach pupp'et- pattern 

Evaluation sheet 

Hand Puf)pot - Gray R*abbit 




3. 
4. 


Kindle (Scholastic) All Kinds - 
of Reeimgs - Filmstrip Cassette 

"Sniiles Don't Just Happen" 
' (Scholastic) Filmstrip/Cassette 


19.00 
19.0d 


7. ■ 

9. 
10. 

- 


Paper Rabbit 

Bird Pie transparency master 
. Evaluation sheet 
"Red Ball" transparency 


t 


5. 

6. 

7. 


Biq Brother. Robert Kraus. 
Parent's Magazine Press 
52 Vanderbilt Avenue. 
iQew.York, New York 

"Will You Be My Friend?" 
(Scholastic) Filmstrip/ ^ 
Cassette 

"Sticks 'N Stones" 
(Scholastic) Filmstrip/ - 
, Cassette 


4.59 

19.00 
19.00 






* 


■ 8. 


Reflections Record 
Vicki Carr 


. 1.00 




J. Si 

1 


• 




TOTAL 

•» 


$88.54; 


1 


* -» 






1 \ / X 


* • 



"Those records are (Jifficult to obtain and are not necessary in order t© complete, 
the lessons- involved. / ' . 
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Level I 



PROJECT PRODUCED MATERlAt^ 



COMMERCIAL 



In Guide 




Ernie, Skipf^ry, Eddie Puppet 
Patten; 

f^pe of Skippy and Ernie 
''Oialoque 

Flower Pattern > 




'/£yerythiag is Beautiful" Recorti $ 1 



Book If I Wer e. Barbara Shook 
Haz'en. Western Publishing Co. 

The Ugly Ducklin g. Scholastic 
Version. 

The Hating Book . Charlotte 
Zolotow ScHolastiq Books 

* But It Isn't You rs - Part I • 
Guidance Associates Filmstrjp/ 
Cassette _ . 

^'*BFA Study Print^220004 My 
Class: "Teachers Away." 



BFA StuayTrint 22W)07 My 
School: "Borrpwinglwithout 
Asking" ♦ 

*"The Trouble With Truth"- 
Part i, Guidance Associates 
Filmstrip/Cassette 

-V • 

•"That's No Fair" - Part I 
Guidance Associates Filmstrif^ 
'(passette , • 

BFA Study Print 221008 iVIy 
School: "Littering" 

BFA Study Print 220001 IVIy 
Clas?: "School Book" 



(See Level U) 



TOTAL 



5.54 
• .95 

.95 

26.00 

25.50 



26.00 



26.00 



$110.94 



'This package contains Part I & II. Part II is used in Level \ \\ 

Packaqe must be purchases as a unit. * ■' ' 

' I 

; » 

/ 

* 'Notf.' The BFA Study Prints used in Lev^l I, IL and III (seventeen prints) must be ordered as a set 
from the company. The sc,t will be |<nown as the "Special Texas Package". 325.60. This set 
cannot be broken. ( 



\ ■ 
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LEVEL II 



PROJECT PRODUCED MATERIALS 



COMMERCIAL 



In Guide 



Transparency Boy and girl 
ciaydreaming 

Transparency • Three Faqes 

Transparency Sharing Toys 




Book, I Write Itr Ruth Krauss 
rjiarper and Row $2.57, 1970 

Book, T he Turtle and H is Friend s. 
Thomas and Patricia GViagey, 1970 
Facilitation House, Ottawa, ill. 

* "But It Isn't .Yo urs" Part 11 
Guidance Associates. Filmstrip/ 
Cassette (S24.50) 

BFA Study Print 20008/My Class - 
"Last Ono Chosen" 

*" TKat^s No Fai r" - Part II 
' Guidance Associates • Filmstrip/ 
Cassette (324.50) 

BFA Study Print 220003 My Class: 
"Cheating On a Test" 

BFA Study Print 221004 My Schoo 
^'Fighti" 

. BFA Study Print 221002 My Schoo 
"Wall" • 

*The TroubiG With^Truth Part II 
Guidance AssociatW Filmstrip/ 
« Cassette ($2fJ.50) 

BFA s(udy Print 221001 My Schoo 
"Crossing Guard" 



BFA Study Print 220007 
"New Student" 




(See Level II Total 



*This Package contains Parts I & 
II. Part- 1 is used' in Level^L PacJcage 
must be purcfjased as a unit. 



$.2. 
2, 



50 • 
00 



> 4.50 



Level i i i 



PROJECT PRODUCED MATERIALS ^ 



'/ /COMMERCIAL 



I n G uide 



' Valuo' Activity Sheet - "No One 
Else" - Student Handout 

" "What Person In This Group"^ 
Student Handout 



" Xjtjess Whd's In A Group " 
Guidance Asspciates Filmstrip/ 
Cassette 



^ BFA Study Prints > People I 
Don't Know: "Discrimination (2) 
219004, 219005 

. . k 
BPA Study Print 218004 
"Cheatmn" - My Friends 

! BFA Study Print 24,8005 "Four 
Eyes" - My Friends 

: BFV\ Stwdy Print 216008 My HOme 
^ "Thirsty Dbg" 

' "You Promised" Guifiance 
Associates Filmstrip/Cassette 

i 

] BFA Study Print 21600^ My Home 
'J' Locked House" 

' BFA Study Print 219007 People 
I Don't Know: "Lost Child" 

^ "Hey Dad, Whrai Are You Doing?" 

, and "I Double Daro You To" 
filmstrip/cassette. Photographic 
Laboratories, 192^West Gray, 

. Houston, Tf'xas 77019 

" TOTAL 



1201 





PRODUCED MATERI 



COMMERCIAL 



/ 



In Guide 




Handouts 

Girl Scout Law" 

Response to Pledgfe 

Law of the Camp Fir^ 

Blue Bird Wish 
\ Oaths of Offi^e^ 
' Flag Pledges 

Hidden Word Puzzle (Rick and 
Lady) . . 

"I Am^Glad" 

. "Happiness" 

. "Best Friend" ^ ^ 

Matching Quil - Bbok^, T.V. 
{Monies i ^ 

Hidden Word Ruzzle ; "Communicating' 
"TKinqsior Whicp-Others Might D 
•like Me" i 
•"•Song ^ "I Am^roud:' 

Career .Examples 
. Career Riddles 
Weekly Budget 
Hidden Word Puzzle • Savings 

Account 
"Beat the Clock" 
Song - "A Timely .Rhyme" 
"Individual Evaluation" 
Poerh • "Song of Greatness" 
"Follow the Leader. Questions' 



1[\ranspar^ncies" . . • 

\ \ \ 

Trartsparencie^s of famous peop^q; 
' total 8 

"^PlaV Ball" Less\n • Transparencies 
iptal 4 



Cassettes \ 




Cassettes of stories 
Cassettes of songs 
\pptional) 




121 



*Filmstrip/CassettP "No Place 
Like Hom^" (Westinghouse Series 
Our Values)* 

' * Filmstrip/Cassette "The Broken 
Sleds" (WjKtinghouse Series: Our 
Values) f 

'i 

Filmstrip/Cassette "Pam*Putslt 
Off'TEyegate House 

Filnistrip/Cassette "R,ef lections" 
Photographic Lab, 1926 West 
Gray,Houstpr|;.Texas 770 19 

*Fjljq[istrip/Cdssette or Record, 
'My Bfe5t Friend" (Holt, Rinehart 
and Win^n Series: Values in' 
Action 

TOTAL 





$15.50 



r5.50 



12,95 . 



20.00 



13,00 



'$76:95 



:h\ 



*The^i&4ilrQ|g^'ps ar^^part Of a package and the 
publisher'may be reluctant to bredk the set. / 




Level 



-.1 



PROJECT Pj^ODUCED MATERIALS 



COMMERCIAL 



In Guide 



ERIC 



Transparencies 

At" 

A-2 

A-3 

> 

Handouts 
Janet's Diary 

"What's Wrong with Jeb Miller?' 
" "Kelly's Addition" 

"Mr Jam^s Miller Speaks" \ 
"Why Kelly's Addition shouW 



Be' Rezoned' 



\ 



■'St ' 



Max" and "Max Is Not Alone" 
Tilmstrip/Tape, Photographia ' 
Laboratories, 1962 Wesi Gray, 
Houston, Texas 77019 '"^ 



12 



TOTAL 



1- f 



\ 




$ 15.00 



$ 15.00' 



^ F^ilSTRIPS/CASSBTTES 



\^NDOR hlST 
(SCHEDULE B) 



SCHOLASTIC KINDLE FILMSTRIPS 
904 'Sylvan Avenue ' 

Englewood Cliff, New Jersey 07622' (also availaBle in 
Spanish at a slightly higher price) 



"All Kinds of'' Feelings'' (Level K) 
"Smiles Don't Just Happen" (Level K) 
"Wili You Be My Friend?". (Level K) 
"Sticks 'N Stones" (Level K) 



J 



19.00 
19,00 
19:00 
19,00 



GUIDANCE ASSOCIATES 

757 3rd Avenue 

liew York, New' Yoxk 10017 



"But It Isn't Yours" (Levels 1 and 2) 
"That's No Fair," (Levels 1 and 2)' 
' "Guess Who's In a Group" ULevel 3) 
"You Promised"- (Level 3) 

'•Develoaing Values (Parts I s II) (Level 8) 
"Shaping Identity (Parts*! S III (Level 8) 



26.00 
26.00 
26>00 
26. Ot) 
41,56 
41,50 



AUliloyVISUAL SBi^VICES^ (WESTINGHOUSE LEARNING CORP.) 

231Q Austin Street . , 7 

-Houston*? Texas 77004 

Richard Hunter, Sales Rep^sentative (223-4591) 

"Nd^ Place Like Home" (Level 4) / , 15.' 50 

• ; "The Broken Sleds" *, ' ' » 15.50 

* Our Values Series - "Equality: Does-'Equ^l =*Saine?" (Level 6) 16,50 

"Life on the"^ Rocks" (3 Filnrstrips) "(Level 8) 59.00' 



EYEGATE • 
7911 Lichen Lane 
Spring, Texas 77373 ' » 

Frank W. Cox, Sales Representative ^376-1739) 



"Pam Puts *It Off" (Level 4) 




i 



' PHOTOGgAPHIC IABOR?VTORI£S 
1926 West Gray ' , 
Houston, Texas 77019 k 

'Bob Drake, Sales RepreJ^nt^tiye (5'2^584'6^ 



liHey Da4, What Tire, Yoy Doing" and ^^^^^^^ - ^' 

"I Double Dars^yo^ To" (Level "3) 7"'^ '-^-^ iS.OcT^ 

■"Reflecti ons" (Level 'j j — ^ . ' / * ' ' ^O-OCC 

"Max** and" "Max Is Not-Alone" , (Level 5) " * . \^^15..00 

"BasketbalL Ga^ne". (Leyel 6) * ' . ^ - ^^JI^^S^^^ 

''Wonfctjig^ A Bicycle" (Level 1) : \ ' — \ I5T^X 

"Adv'ertiilr^;^ • . \ .15.00^ 

WINSTON PRESS ^ . *' ^ ' . ^ *>" 

25 Grove land Terrace » , ' * * / 

Minneapolis, Minn. 55403 • 

Mr. Jack Dickerson, Sales Representative ^ 

» ^„ — ... • . 

"My Best Friend" (Level 4) ' / ^ - 4r3.00 

"Terry Takes A Ride" (Level 6) ^ ' ^^5,00 

"Its AJl Your Fault^ (Level 6) '"-^ ^ ' 15*00 



STUDY PRINTS 



BFA EDUCATIONAL MEDI^ ^ \ ' • , * 

2211 Michigan Avenue 

Santa Monica, 'California 90404 ^ / - * 25.50 

r ' ^ 

"yeachej^ Awa.y" (Ley.el 1) '..J . . ^. 

"Borrowing Without: Asking (Level 1/ ' , ^ 

"Littering" (Levql 1) ' 
. "School Book" (Level 1) * - 

•'Last One Chosen" (Level 2) 

"Cheating on a Test" (Level 2) *, ' 

' "Fight 1" (Level 2) ' , • ^ . ^ 

"Wall" (I^vel 2) • , " . \ ^ ' % 

* ' "Crossing Guard" (Level 2) 
"New Student" (Level 2) i 
"Discrimination" (2) (LeVei 3) 
"Cheating" (L^vel 3) ' 
"My Friends" (Level 3) 

"Thirsty Dog" "(Level 3) • * 
"Locked House" (Level 3) ""^^ 
. "^'LoSt Child" (Lev^el 3) • / ^ 

^ The BFA Study J^r^ts used in Levels 1, 2," and 3 (seventeen prints) must 
be -ordered as a set, from the company. The set will b^ knt)wn &s the 
"Special Texas Package*." This set cannot, be broken. 



124. 




gflHENT' S -MAGAZINE PI^SS 
^ 52 Van^efbilt Avertue / 
^fltew York, New Yorfc ' ' 



Big- ^gjrotl^er (L^el K)/ -"^ 



' .WESTERN PDBLI^HIl^ C OMPANY ' * 

r -62O0 "RichmondTAvenue • ^ \ ^ , 
ja(^us1^>- Texas' »^ -y^. -..^ 

..Waltg^ Es&ue> Sa^s l^e^^g^ntative (686-7834) 

^ X.J?: -I Were {Levei-l) . 



5.54 



SCHQgtSTIC MAGAZINES ANP-^BCpK SERVICES 
5P West 44th Street ' 
^«eW York, New York 10036 ^ 

Mrs. Joyce Martin/ Local Sales Representative {497'\5650) 
» 

The Dgly Duckling (Level 1) 
^ The Hating Book (Level 1) ' 



.95 



HARPEft AND ROW' PUBLISHERS 
^49 East 33rd Sti^ee'^ 
New York, Jtew York 10016 

I -^rite It (Level 2) 



2.50 



FACILITATION HOUSE 

P^O. Box .611 

Ottawa, Illinois 61350 



The Turtle and His" irriends . (Lev&^ 2) 



2.00 



RECORDS 



' AvB> LECRONE COMPANY * 
Rhythm Record Con5>any 
819 N.W. 92nd Street 
Oklahoma City, Oklahoma 73114 

Preschool Physical Fitness (Level K) 

Local Record Stores . ^ 

Swinging on. a, S.tcir (Level ^) 
Reflections' Vicki Carr (Level K) 
^ Everything is Beautiful - Ray Price. (Level- X) 



i ERJC: 



5.95 



1.00 
1.00 
l.QO 



MATERIALS UST - PATT^^N GF HEALTHFUL LIVING 



LEVEL J6 

WINSTON p.RESS . ^ 
25 GroveJand*' Terrac^ ' ; . "^"^^ 
Minneapolis, Minn. 55403 
Mr. Jack Dickerson, S^les Representativ^(^^ 

Values In Action . * - . 

nerry TaRes A •'Rfde'' . ' $15.00 

"Its All Your Fault" . ' ^ 1.^^^ $ 15.00 

AUDIO VISUAL SERVICES, INC. (Westinghouse) 

2310 Austin Street 

Houston, T^xas 77004 

Mr. Richard Hunter, Sales Representative 




Our Values Series 



"EquaHty: Does Equal = Same?" 

PkOTpGRAPHIC. LABORATORIES 

1926 West Gray 

Houston, Texas 77019 

Mr.'^ob Drake, Sales Representative ' 

"Basketball Game" 



$ 16.5Q 



$ 15.00 



LEVEL 7 

PHOTOGRAPHIC LABORATORIES 

1926 West Gray 

Houston' Texas 77019 

Mr. Bob Drake, Sales Representative 



LEV 



'Wanting A Bicycle" 
'Advertising" 



8 



AUDIOVISUAL SERVICES, INC. (Westinghouse) - 
2310 Austin Street 

Houston, Texas 77004. ; 
•Mr. Richard Hunter, Sales Representative 

"Life on the Rocks" (3 filnn?trips) 



: $ 15.00 
$ 15.00 



$ 59.00 



Gy I DANCE ASSOCIATES 
757 3rd Avehue 

New York, New York 10017 ' ! 

"Developing Values (Parts I i& II)' 
\ ' "Shaping Identity (Parts t & II) . 



$ 41.50 
41.50 



TOTAL 

120. " 



$234..00 



